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1.

Introduction

Why are we doing it?
The aim of our “Wake UP!” workshops, training, and activities are young Europeans becoming Change
Makers for a better Europe. We want to inspire and empower young people to promote democratic
values, solidarity and inclusion across Europe in a very practical way. In order to do so, youth workers
and educators need to learn more effective ways to reach and address young people, empower them
and get them interested in becoming active citizens at least in their local community. As a result of our
various activities, young people will get involved and volunteer (at least on a local level), set up their
own initiatives or projects, organise their own local workshops and activities. Hopefully some of young
people, who take part in our workshops and training will become peer trainers and change makers
themselves. They will usually reach even more young people who are not involved in volunteering,
community work or social/ political activities yet, and might even become role models.
We think it is important that the voice, the opinions, and the ideas of young people should be heard,
taken seriously and should have an impact. They should be able to influence and shape their
environment and community too.
Our “Wake UP!” workshops, training, and activities should reflect that, and therefore all of them should
follow our “Golden Wake UP! Rules”! Some of them might seem simple and obvious, but make sure you
really take them into account.
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2.

The „Golden Rules“ of Wake UP!

Rule no 1: “Empower” young people and welcome active participation!
Encourage all participants to contribute and participate actively: everyone is needed. Not only some
individuals, but the entire group is responsible for the success, good atmosphere, and the result of the
group work. Empowerment in practice (not only in theory) means meeting young people on their level!
Listen, show interest, and most of all take them seriously: recognize and value their experience and
perspectives. Give them lots of opportunities to contribute ideas, and contribute to the planning and
decision- making in their activities. Young people expect to be treated sensitively and respectfully too.
Don’t mock or demean young participants and avoid stereotyping. This also means accepting and
acknowledging active participants, who might interfere with your original working plan. And allow the
involved young people, especially the peer educators, to have ownership of the work progress.
Empowering and enabling participants also means not treating vulnerable participants like victims. It is
counterproductive to overprotect; find the right balance between support and self-help, between
setting boundaries and encouraging activism.
Empowerment describes the process of encouraging other people to gain more confidence, especially
feeling capable of controlling their own life and to claim their rights. They must be allowed to contribute
to and “own” decisions that are made about their lives. So it is important to strengthen the learning
competencies (e.g. time and knowledge management) of young people and promote their problem
solving competences. In order to support them in believing in themselves and their abilities and to be
able to change something for the better, it is also useful to help them to develop strategies for
overcoming negative patterns of behaviour and self-pity.
Rule no. 2 Your learning content should be “practice based”
All content should be based on (potential) real life experiences of young people. They should be able to
apply the “lessons learned” and their newly gained knowledge in a practical way, and put them into
practice easily. This can be done by allowing young people to plan and implement their own
project/activity, using real case studies or methods like story telling.
Rule no. 3 Promote interest based learning
Consider the interests of the learners and focus on the participants: talk to young people, you want to
reach first, listen actively and plan accordingly. Collect expectations of the young learners at the
beginning. Give them a say about what is important to them, because at the end your activity/workshop
should provide orientation and solutions for real problems or interests.
Rule no. 4 Allow self-directed learning
Let learners lead their own pathway: give them opportunities to take the initiative, with or without the
support or guidance of others. Learners should take ownership of their learning and decide what and
how they will learn.
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Rule no. 5 Self-reflection and biographic work is important
Reflective learning involves young people thinking about what they have learned and experienced,
relating the “lessons learned” to their own life and making meaning out of them. To enhance this
process it is important to include reflection activities, e.g. through the use of reflective diaries, group
discussion or self-evaluation.
As our own past and life story shaped us as a person, biographic work could be useful in the
workshop/training or activities. Understanding their own biography enables young people to develop
new strategies and new opportunities in their life. Biography has a strong influence on learning
processes and practices, and through biographic work young people can also learn how to handle their
present and future in a creative way. Biographic work can be useful to highlight how learning had a
positive impact on your real life and is connected to it.
Rule no. 6 Use as many interactive methods as possible.
You learn best by being involved actively. So participants should get involved and work something out
for themselves (individual or group work). Invite learners to contribute and ask questions during your
presentation. Ask for feedback and use as many interactive methods as possible (e.g. quiz, team-idea
mapping, brainstorming, games).
Rule no. 7 Experimental learning is hands-on-learning
In order for young people to learn and develop, they need many opportunities to try new things out, to
test themselves, to experience success and have fun. So allow them hands-on-learning, to experiment,
try things out, use methods like role plays or simulation games (e.g. model UN).
Rule no. 8 Work cooperatively and collaboratively
You need to encourage a positive group atmosphere and manage effectively group dynamics. One of the
main objectives of your workshop/training/activity should be to develop young people’s ability to build
and manage personal and social relationships. So make sure ALL participants will be involved, are able to
contribute, and that everyone is listened to actively by everyone. Set up clear rules, which are agreed by
the participants. Use methods like group discussion and group work, collective reflection and collecting
feedback.
Rule no. 9 Use easy language
In order to be understood and followed easily, use simple language and words. This doesn’t mean you
have to simplify things, but express yourself in simple language. Use short sentences and use just terms
easily understood by your audience.
Rule no. 10 Use positive language
Use positive words and have a positive attitude while speaking. Using positive language tends to help to
portray the person you’re talking to as credible and respectable. Don’t be judgmental in what you are
saying, and speak respectfully of the people involved and of their culture, faith and ideals. Mention their
strengths and positive attributes and contributions. If you want to reach a certain goal, describe the
intended results in a positive way (what will be better, what people will do and think differently). Create
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a “vision” of the positive results and effects in people’s mind. Positive language also improves
communication, reduces defensiveness in others and therefore reduces conflicts.
Rule no. 11 Focus on the positive sides and strengths of young people
Focus on the strengths, skills, talents and knowledge of young people, and not on their deficits and what
they are lacking. Promote a positive view of young people to other community members or colleagues
and challenge negative views or stereotypes about young people. In your workshop/training or activities
try to identify what the young people are doing well or what personal resources they may have. If our
lessons highlight these identified “strengths”, the young learners can identify themselves better with
the “lessons learned”.
Rule no. 12 Mistakes are welcome!
Create an atmosphere were young people contribute without to the risk of being laughed at, if they say
something “wrong”. Young people especially are very sensitive about how they are perceived and
therefore try to avoid failure. This fear of failure and making a mistake can hold them back from
developing further. Make them understand that mistakes are part of the learning process. Through
failure you learn some of your most valuable lessons in life. The trick is to focus on what you have
learned from the mistake and how to improve by having made them.
Rule no. 13 Find new ways and places to learn
Leaving your “comfort zone” - meaning your usual environment - offers many new possibilities of
learning. For example “going outside” and/or participating in outdoor activities (e.g. field trips,
simulations, internships) helps young people to break down the distance to a certain theoretical topic.
Being “outside your usual box” shows you a different perspective on a subject, and helps you to see how
certain things have an impact on your live or on the lives of others.
Rule no. 14 Be authentic
Trainers/Educators who have an authentic teaching style are more positively received by learners. They
are seen as more approachable, passionate, attentive, capable and knowledgeable. They show
willingness to share details of their life, tell personal stories, make jokes and admit mistakes. But this
“self-disclosure” should not be limitless: be aware of your role, the situation and your learners. You
shouldn’t be too personal and share details of your life that are not appropriate. And what is most
important: don’t “play a role” or chum up to young people, trying to be a cool person. This is what they
definitely don’t like.
Rule no. 15 Build trust and be reliable
As a trainer/educator you’re an important role model: ensure a positive, trusting relationship is
developed between you and the young people. Stick to your promises and the set rules, and don’t
misuse the trust of young people. Be honest with them.
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Rule no. 16 Give orientation
Have a plan before starting a workshop/training or activity. If you don’t know why you are doing
something and what for, you will usually fail in leading. You need to know the direction, so that others
can follow and understand you. Learners should understand methods, content and context. So always
communicate clearly and explain at the beginning: what you are doing and why? What will the process
be? What do you expect of the others? Explain the basic principles and joint values (e.g. no
discrimination is accepted). But you need to be a role model, and live the principles and values you
preach.
Set up clear rules and agreement by participants. You need to be able to set boundaries and prevent
misuse of democratization and empowerment.
Rule no. 17 Promote equal rights and opportunities and demand respect and FAIR PLAY
Every participant has the right and should be encouraged to participate in your
workshop/training/activity regardless of their individual ability, socio-economic situation, ethnicity,
gender or any other factor. This means that those in charge must plan to accommodate individual
differences and abilities by offering a broad range of activities, and by adapting activities to ensure that
everyone can be included. Activities should be modified, where necessary, to allow all participants an
opportunity to participate fully in order to learn and develop.
You have to make sure fairness, respect, fair play and inclusion are the ground rules. First you must
practice what you preach, you must be a role model for fairness, treat every participant with respect,
and include everyone. It is helpful to develop ground rules at the beginning of your
workshop/training/activity, which reflect these values and make sure, that they are applied.
Rule no. 18 Create a supportive, welcoming and safe environment.
Create a supportive, understanding and welcoming environment that encourages open discussion and
allows young people the freedom and opportunity to get involved in flexible ways that work for them.
Young people must feel physically and socially safe when they participate. Keeping participants safe
covers a range of areas including:
a) the physical environment:
Check if facilities, equipment, techniques are in good order and safe to use. Ensure the availability
of safe and appropriate equipment. Be aware of weather conditions, if you are doing outdoor
activities.
b) the social environment
Be aware of the different relationships between participants and trainers/educators. Ensure that
young people treat each other with respect and fairness. Participants need to feel, that it is a safe
environment, where respect, fair play and inclusion is normal practice.
c) the emotional environment
Consider young people’s varied needs and support them as required. Prevent any form of abuse or
bullying, and promote positive feelings about individuals.
If you are having participants from vulnerable target groups, you need to pay special attention to their
specific needs, prepare accordingly and get professional support if necessary.
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Rule no. 19 Be "in the moment" and act flexibly
Of course you as a trainer/educator should provide some form of structure and have a clear vision of
what you want to achieve. But be flexible in mind and act: expect the unexpected, tolerate changes if
needed, solve problems creatively if things don’t work out the way you planned them, and be open to
the actual needs and ideas of your learners.
Rule no. 20 Make you content look sexy
If possible, visualize your learning content. Use social media, images, films, videos, pictures, and audio
files. But check first if the material is up-to-date and state of the art among young people. If possible let
your participants produce visuals themselves, e.g. by producing an image, video, post etc.
Rule no. 21 Less is more!
Keep it short and simple. It is better to deal with one topic in depth than to treat five topics superficially.
And also any inputs should be short: 15 minutes “from the front input” should be maximum. After any
input give participants the opportunity to contribute, to discuss, to apply the learning and be active
themselves.
Rule no. 22 Use networks as a resource
If you set up a WakeUP! workshop/training/activity work collaboratively with the young people, but also
with schools, youth centres, parents, guardians, professionals, NGOs etc. that are relevant for the topic
you want to address. The more it is connected to the local community, the better the impact will be. To
do so, it is important for you to know your community. Identify potential supporters of your plan and
work, and build up your own network.
Moreover teach young people about the advantages of networking and how to build and keep
networks. Good networking skills will empower the young people and open new and more resources for
future activities!
Rule no. 23 Have fun!
If learning is fun, it will be more effective. Having fun while learning keeps learners more motivated,
they feel better, can retain information better, and are more willing to try out new things. So make sure
that you and your learners have fun!

This project (Project n° 2018-3-DE04-KA205-017083) has been funded with support from the European
Commission. This publication reflects the views only of the author, and the Commission cannot be held
responsible for any use which may be made of the information contained therein.

8 / 70

3.

Setting ground rules in education process

Why, when and how?
Setting ground rules with participants is always an extremely important, yet challenging task for
facilitators/educators. But it is a necessary precondition to ensure the realisation of educational goals
and learning outputs and to create an environment of inclusion and respect for all contributions and
contributors.
The ground rules should be set during the first training session, ideally after an icebreaker and/or „get to
know each other“ activity, so that everyone is more relaxed and more open to cooperating with one
another. When promoting the values of active participation and the democratization of the learning
process, it is also important to set the rules in accordance with democratic principles, that is, it is
recommended to negotiate ground rules with the participants. However, it should be noted that each
organization that provides space or training can set basic rules regarding the logistics of training and the
treatment of the space in which training takes place. The training participants and facilitator/educator
are primarily responsible for rules relating to group dynamics, their contributions and expectations.
Because of what was mentioned above, many non-formal educators establish rules for group dynamics
together with participants – they do not impose rules with a top-down approach. Since it can be
assumed that participants in non-formal education are motivated to participate and to gain something
for personal growth and development, it is also assumed that they are willing to work together to
achieve a work environment that meets the needs of all participants. Nevertheless, the facilitator should
remind participants why such practice is important: to ensure that discussions are spirited and
passionate without descending into argumentation, to ensure that everyone is heard, to ensure that
participants work together toward greater understanding rather than to contribute disjointed pieces
and to achieve learning outputs. An additional incentive to make ground rules together with participants
is that practice has often shown that participants are more willing to stick to the rules which they
(co)created. It should be noted that such rules apply equally to everyone – both participants and
facilitators/educators.
Depending on the length of the training, setting the rules can be only one part of the introductory
session, but in the case of longer (multi-day) training, entire session can be devoted to setting the rules.
In this case, setting the rules can be done through group work, using various activities. It is important to
identify the rules that are relevant to the given context. So, before setting the rules, think about what
might be relevant for the participants - age, training topic, duration, etc.
The rules can be determined by various methods, but here are some that can be used in many
situations1:
1. Ask participants to think about the best group discussions they have been part of, and reflect on
what made these discussions so satisfying.

1

https://www.cmu.edu/teaching/solveproblem/strat-dontparticipate/groundrules.pdf
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2.
3.
4.
5.
6.

Ask participants to think about the worst group discussions in which they have participated and
reflect on what made these discussions so unsatisfactory.
For each of the positive characteristics identified, ask participants to suggest three things the group
could do to ensure that these characteristics are present.
For each of the negative characteristics identified, ask participants to suggest three things the group
could do to ensure that these characteristics are not present.
Use participants’ suggestions to draft a set of ground rules with which you all agree, and distribute
them in writing.
Periodically, ask the group to reflect on whether the ground rules established at the beginning of
the education session are working, and make adjustments as necessary.

Although the facilitator/educator will encourage participants to think of the rules, they themselves have
to propose some, especially if they consider some important rules are still missing. For this reason, it is
necessary to think before an education session which rules are most important for what the
facilitator/educator is trying to achieve during the session and for his/her style of facilitation/education.
Even when proposing a rule, the facilitator/educator should try to get to it by asking participants what
they think of a potential problem and whether they can come up with a rule that would prevent it. It is
also advisable that the rules are written in a positive tone, for example - instead of ‘no speaking while
others are talking’, it can be rephrase as ‘respect each other’s right to express opinions’. It is also
important to discuss in advance that the facilitator/educator will open a discussion in the event of
participants not respecting the rules, and that the discussion may also be initiated by the participants.
Some sample ground rules that you can think about2:


Ask for clarification if you are confused.



Do not interrupt one another.



Challenge one another, but do so respectfully.



Critique ideas, not people.



Do not offer opinions without supporting evidence.



Avoid put-downs (even humorous ones).



Take responsibility for the quality of the discussion.



Build on one another’s comments; work toward shared understanding.



Always have your book/readings in front of you.



Do not monopolize discussion.



Speak from your own experience, without generalizing.



If you are offended by anything said during discussion, acknowledge it immediately.



Consider anything that is said in class strictly confidential.



The whole group is responsible for following the rules – both facilitator and participants

2

https://www.cmu.edu/teaching/solveproblem/strat-dontparticipate/groundrules.pdf
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Although each participant is responsible for his/her own behaviour, it is important that the
facilitator/educator is a model and acts as an example, especially since it is possible that in a situation
when some participants are violating the rules it will be the task of the facilitator/educator to bring that
to their attention.
It is also important to react in a timely manner, if the rules are violated. At such moments, it is essential
that both facilitator/educator and participants remember that the rules are made democratically and
that the whole group participated in their creation. The young facilitator/educator must know that his
task is not to inforce discipline, but to open up space for discussion about potential violation in a group
discussion, thus being merely a moderator. In doing so, it is essential that he has the skills of active
listening but also of assertive and non-violent communication in order to pay attention to violations in a
timely manner. It is also important that the facilitator/educator is truly open to the re-evaluation of
rules and that rules which do not contribute can be changed by group consensus. Thus, it is also
important not to enforce rules rigidly and firmly, because it is not truly democratic and not in line with
the values of the project.
And remember...
Don't be afraid to learn from mistakes. This is just one of many topics that a young facilitator/educator
has to keep in mind. It's okay if everything isn't perfect the first time. Equally, if everything goes well, do
not neglect to prepare for the next training, as each group is different and requires a different level of
your facilitation skills.

Literature
Ilić; Ištvanić; Letica; Sirovatka; Vican; Upravljanje razredom; AZOO, Zagreb, 2012.
Online:
https://www.fenews.co.uk/featured-article/11725-establishing-ground-rules-with-your-learners
https://teaching.cornell.edu/teaching-resources/building-inclusive-classrooms/establishing-groundrules
https://www.teachingenglish.org.uk/article/establishing-ground-rules
https://www.cmu.edu/teaching/solveproblem/strat-dontparticipate/groundrules.pdf
https://classroom.synonym.com/establish-ground-rules-adult-education-4866319.html
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4.

Risks– Specific things to consider – Potential traps

Peer education is an approach that can be used very successfully, especially with a young target group
and for sensitive topics, because the target group can better identify with their peers and it is easier for
them to ask questions and come out of their shell. Because of this connection with the target group, it is
important to educate peer educators about the risks of teaching peers and to clarify, where the
boundaries of this format are.
The peer educator
A potential risk is insufficient knowledge of the topic/pedagogical approaches which can cause learners’
distrust. In order to work usefully with peers, one must fully understand the pedagogical concept and
embrace it as it is, but at the same time, stay flexible. In this context, a lack of facilitation skills is a
further risk. Facilitation skills not only include the ability to impart knowledge to peers, but are also
expressed by (productive) improvisation or by the modelling of effective questioning techniques in
order to deepen learners’ knowledge of the topics and respond to their needs.
In this context, methods that are used in training should always be linked to a clear vision of what to
achieve with them. The risk is that peer educators are indeed aware of the benefit of making the
educational process more interactive, but are not sufficiently experienced to choose the appropriate
method for achieving the required outcomes. One recommendation is to have training on pedagogical
methods run by experienced professionals in the field, as well as to practice in supervised test trainings.
When dealing with sensitive topics and a target group that might have been affected by negative
experiences, the risk is that the peer educator is inexperienced in dealing with conflicts. Therefore,
comprehensive training is required in order to be able to master difficult situations. However, if
behaviour is observed that is unacceptable, e.g. violence, or that a learner struggles with mental health
issues, the training must be cancelled for the learners concerned and they should be referred to another
(psychological) service.
The possibility of making mistakes is another trap that might have a negative impact on young people,
therefore it is very important to see mistakes as ways of learning and development, and not make fun of
people making the mistakes. This will help the young people to build self-confidence. It is also not the
responsibility of the peer educator to know everything, but rather to ask questions back to the learners
and moderate the associated discussions. Young people should perceive the classroom climate as
physically and emotionally safe, so that they can freely participate.
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Learners
The learning methods used are possibly new for learners, which can be confusing at the beginning. This
doesn’t necessarily lead to a problem, but peer educators are asked to prepare learners for the training,
explain the methodology and what is expected from both, the peer educator and the learners. This also
includes a change of their learning attitude, which leads to the next potential trap, specifically, that a
“receptive” learning attitude is perceived as the “common” learning attitude by learners. In this context,
it is recommended to show patience, strengthen learners’ self-confidence, refer to their interests and
learning needs when it comes to choosing appropriate learning material and motivate them regularly.
For some learners, the willingness to take on responsibility for their own learning and for shared group
goals must first be practiced.
A good connection between the peer educator and learners is crucial for success. Skills to empower
learners to be active and speak out, or to provide and receive adequate feedback are also required in
this context. It can be useful to work together in teams of two peer educators to demonstrate different
teaching styles, experiences and knowledge in the training. A team with people from different ethnic
backgrounds can also be useful.
Even if the group dynamic is positive, the process is comprehensively explained and learners are
introduced to new methods, it may happen that some of them are simply not motivated (consciously or
unconsciously) to participate in workshops, because of their (negative) previous experience or because
of some personal issues with which they came to the training. Therefore, it is necessary to keep track of
learners and encourage those less active by talking with them during breaks, giving them simple tasks
and creating a safe environment. However, if a learner keeps on showing lack of interest and is difficult
to motivate, it can be more successful (also for the other learners) to not overdo it.
A bigger risk that can occur during the training is that learners abuse the process of democratization, i.e.
direct sessions in an unrelated direction, exploring their own interests, and ignoring the main topic. This
can be prevented by setting clear rules, or even by writing a set of rules in cooperation with the whole
group at the start of the education session. That should both empower individuals to participate and
share their experience, but also prevent any individual from taking over the whole process. If there are
clear rules, the peer educator should not hesitate to remind the group of them.
In order to better understand a learner`s resistance, young peer educators can outline possible factors
that can influence young people’s ability to participate fully in learning and therefore recommend
strategies for minimizing or eliminating barriers to participation. When something unexpected occurs
and/or the learner wants to leave the training without completion, it is important to create an
atmosphere of mutual trust, as well as current and flexible solutions that benefit both.
However, the full acceptance of the training among learners might not be available. Some learners
prefer a previously defined curriculum with a “recognised” qualification , because the goal of many
learners is a successful qualification that helps to get a job. The recognition of the competencies gained
through an alternative type of training is quite difficult since there are no standard tests provided. Thus,
for a learner who would like to register for a classical curriculum in the future, it might be a bit
challenging to get the validation.
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Besides the learning environment that the peer educator creates, the training room itself should also be
well-prepared. A risk in this context is an unsuitable training room, with insufficient space for interactive
methods, a space in which learners cannot divide into groups, or a room that is too formal and does not
encourage creativity. The room should have daylight, easy access to sanitary facilities, and a place to
hang around during breaks. If those features are not available, it might have a hindering impact on
learners’ active participation. An additional risk is that the chosen space is not equipped with the basic
technical prerequisites for interactive workshops or the necessary equipment cannot be purchased. This
can be prevented by planning the requirements of the facilities in advance (together with the planning
of the training). If the room is not suitable for the training, but there is no alternative (e.g. because of
the capacities of the organisation), the training activities have to be adapted accordingly.
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5.

Organisational Infrastructure

The organisational infrastructure depends on the size of the institution and of the topic and the
situational setting of the training. Small institutions might prefer a different infrastructure and training
setting than bigger organizations.
In general projects with a high degree of participant focus will require more effort through concept
development, consulting, support and the provision of resources, which leads to the conclusion that the
implementation of training in organizations requires additional time. How much additional time is
needed depends on the scope of the implementation of the trainings (isolated activities, partly or whole
structure of the course).
Infrastructure - the premises, where training take place should be easy accessible (e.g. bywith public
transport) and offer enough physical space and appropriate conditions for the practice of self-directed
learning (e.g. enough well-functioning PCs and a communicative seating arrangement where the
learners can see each other). There should be a sufficient number of rooms, which are equipped in a
way that different learning groups can use them, separate and together. Responsible educators should
have their offices close to the study rooms in order to quickly recognize and implement necessary
corrections or further developments. Learners should feel comfortable at the training premises.
Measures to receive them can be included in the concept of the format of the training. For example,
learners have the names of their projects like “company signs” or the possibility to develop a website for
their project group. Additional resources, like common areas and a canteen should also available. To
take into consideration learners’ individual learning times, extended opening hours, at least for some
rooms, e.g. library, are recommended.
For smaller groups and more individual training the focus of preference might be more on a spatial
situation which allows for a an atmosphere which encourages a horizontal discussion.. This means
leaving behind the traditional classroom with its hierarchical structures.
Resources:
The most important resource is qualified employees. Additional effort for the implementation of
Training formats requires the recruitment of additional staff (e.g. freelancers) for a certain time period.
The tasks, responsibilities and working time of existing staff, e.g. administrative staff, can be extended
for a certain time period, and/or tasks and responsibilities can be re-allocated in order to fit the new
requirements.
In view of factors like additional staff, equipment and other resources needed to implement training in
organisations, financial funding will be required. To “test” the approach, to the design of a specific
project is recommended and the participation in public tenders to apply for national or international
funds. Such fields of testing offer possibilities for improvement, as not every project might work out well
the first time. For the (long-term) implementation of trainings it is advisable to transfer the experiences
from these experiments into other domains of the organization. If training is to be permanently
implemented afterwards, financial resources can be increased through specific grants to support and
ensure the sustainability of the formats of the training.
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When it comes to individual biographical work, the interpersonal level is the most important factor. In
concrete terms, this means that there should be no personal dependency and that in the case of
interpersonal challenges between coach and learner, a change of trainer is recommended. Instructors
with a similar cultural and religious background as the participants are in a position where they will have
a completely different influence than
someone with another ethnic background.
Material - existing material can still be used. Learners should be given the possibility to borrow and take
home certain material. As well as enough well-functioning PCs, the possibility of printing out electronic
material should be offered by the institution. Depending on the type of course, specific material needs
to be purchased, e.g. specific software.
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6.

Wake UP! Pedagogic Approaches

6.1. Interactive and co-operative Learning
Me and the others - Empowerment
Abstract – Main features of approach – Keywords
Interactive and collaborative learning are based on the idea that participants will be able to discover
and understand complex concepts if they have a chance to talk about what they are learning. The
results of numerous surveys indicate that those who have the opportunity to learn in this way learn
faster and easier, and that they remember knowledge gained through this process much longer.
Although these concepts represent two approaches that promote the same values and principals, they
still do have some differences. Because of this it is necessary to define the concepts of interactive and
cooperative learning.
Interactive learning is an approach that encourages students to interact with each other and with the
subject matter. Instead of sitting at their desk like passive sponges ready to absorb the material, with
the interactive approach, students are part of the lesson. That most commonly occurs through teacherstudent interaction; student-student interaction, the use of audio, visuals, video; hands-on
demonstrations and exercises. This means that both the facilitator/educator and the student are
responsible for the quality of the education – and in order for this to happen, the space for active
contribution and interaction must be provided by the facilitator/educator.
Cooperative learning firstly originated as a response to competitive learning, which sometimes gives
great results to participants who achieve a certain level of success, but at the same time demotivates
those participants who don’t succeed. In cooperative learning, success is common and therefore acts as
a motivator for everyone involved. It is important to note that in cooperative learning particular
attention should be paid to the group dynamics - is the task adequate and does it encourage all
participants to contribute, does each member of the group have their own task, is everyone equally
involved, are roles in the group clear and who is responsible of determining them, etc?
If we summarize the philosophy behind the methodology of interactive and cooperative learning we
would say that participants should leave the process feeling empowered with new knowledge, skills
and attitudes, and knowing how to cooperate, dissolve conflicts and work productively in a team.
Specific types of interactive and cooperative learning can be found in other chapters of this handbook,
such as scenario and experiential learning, outdoor training and others.
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Methods suitable for the approach – Methodological description – Sample tools
This guideline for interactive and cooperative learning primarily implies awareness of the need to
activate participants and to assure their active involvement in the learning process. This implies a shift
from traditional education where the professor is the only one responsible for the process of teaching
and where students are only passive recipients of given information. In interactive and cooperative
learning, the facilitator/educator prepares activities which will involve participants with the content
and with each other.
It is the responsibility of the facilitator/educator to lead the process of learning – to give clear
instructions, to be consistent and authentic in his/her work, to transfer the knowledge and skills, to
follow and respect individual and group needs and to truly encourage and actively involve the
participants. For everyone to be included, it is the responsibility of the facilitator/educator to have a
clear overview of the expectations of the participants. There should be at least a short activity that will
map the expectations which can afterwards be incorporated into the workshop. But it is important to
note that participants are also responsible for their active involvement, to ask questions, to be open for
interactions with others and for self-reflection and for the final learning outcome.
In cooperative learning, individuals are looking for outcomes that are useful to themselves, but that are
also useful for all other group members. It is important to understand that the group is dependent on
each of its members and that all of them are creating what we call “the group dynamic”. That means
that learning goals are greatly affected by the motivation and enthusiasm of each individual group
member.
We can read about this in Johnson & Johnson, who tell us about the five essential components of
cooperative learning.
1) Positive interdependence - a situation in which group members perceive that they are
interconnected in a way that they cannot succeed if everyone does not succeed.
2) Individual and Group Responsibility - Every member is responsible for their contribution by doing
their part of the group work, but also by empowering other members to do theirs.
3) Promoting interaction – members share resources and help, support, encourage, and praise each
other’s efforts to learn.
4) Interpersonal and small group skills - Working in groups is more complex than competitive or
individualistic learning, all members need to know how to ensure effective leadership, decision-making,
trust-building, communication, and conflict-management, and be motivated to use the prerequisite
skills.
5) Group processing - Group members discuss their work, helpful and unhelpful actions, behaviors that
are welcomed or that need to be changed. In other words, they analyse the process and regularly
communicate about it.
Furthermore, interactive and cooperative learning can (and should) be used to democratize the training
process and to actively involve all participants in the interactive methods, and through these in
understanding the core principles and values of democracy – such as the need for active participation,
tolerance, inclusivity, appreciation of diversity, equity, responsibility, nondiscrimination, solidarity,
This project (Project n° 2018-3-DE04-KA205-017083) has been funded with support from the European
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dialogue and personal freedoms. For cooperative learning to work, participants need to learn some
specific skills, such as active listening, giving good explanations, engaging each other in activities, being
tolerant etc.
If we want to summarize the philosophy behind the methodology of interactive and cooperative
learning we might say that participants should leave the process feeling empowered with new
knowledge, skills and attitudes, and knowing how to cooperate, dissolve conflicts and work
productively in a team.
Interactive and cooperative learning methods can be divided into interactive teaching strategies,
individual student activities, student pair activities, student group activities and interactive game
activities. Here are some of the methods, details of which you can explore on the internet (link
included in references):
Interactive teaching strategies: Think, pair and share, Brainstorming, Buzz session; Individual student
activities: Exit slips, Misconception check, Circle the questions, Ask the winner;
Student pair activities: Pair-share-repeat, Teacher and student, Wisdom from another, Forced debate,
Optimist/Pessimist, Peer review writing task;
Student group activities: Pair-share-repeat, Teacher and student, Wisdom from another, Forced
debate, Optimist/Pessimist, Peer review writing task;
Interactive game activities: Crossword puzzle, Scrabble, Who/what am I?

Organisational recommendations (Duration, Infrastructure, Ressources, Materials needed)
Training sessions should last from 45 minutes to a maximum of 2 hours. Numerous studies have shown
that the concentration of students (in this case - participants) decreases after 15 minutes of lecturing.
For that reason, the session should be organised interactively, taking into account the methodology
outlined in this guideline.
The room in which you will have the workshop must have basic technical equipment such as a
computer and a projector, but at the same time these technical aids are not to be the core of the
training. The room must also have enough space to allow participants to work on their individual or
group tasks in privacy. It is also a good idea to think about how the tables are distributed and if they
are even needed since tables can create barriers between participants and the facilitator/educator –
that is why more and more facilitators/educators choose to sit/stand in circle, together with their
participants. That way the education/training is more inclusive and the space encourages dialogue.
But, it should be noted that learning process can (and sometimes even - should) be held outside
conventional training rooms. More on that can be read in the chapter Outdoor training.
The more general instruction is that the environment must be tailored to pupils/students/participants
needs, and concrete "measures" must be taken for each environment and each of the target groups
individually.
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Equipment such as paper, flipcharts, post-its, felt pens in varieties of colours, and various other things
will be needed to provide space for creative expression and the possibility of improvisation depending
on the needs of the participants.

Risks – Specific things to consider – Potential traps
The risks in organizing interactive and cooperative workshops are diverse.
Facilitator/educator – one of the risks for the facilitator/educator is their insufficient knowledge of the
topic which can cause participants’ distrust. That also prevents (productive) improvisation and
response to the needs of the participants. Also, a risk can be that the educator lacks the skills for the
process of facilitation – he/she has insufficient skills to empower participants to be active and speak
out, or to provide and receive adequate feedback. These problems can be prevented by having two
facilitators/educators working together, combining their experience and knowledge.
It is also a great risk that the facilitator/educator uses creative methods of work without a clear vision
of what he wants to achieve with them - this risk is particularly pronounced with young
facilitators/educators who are aware of the need to make the education process more interactive, but
are not sufficiently experienced to choose the appropriate method for achieving the needed outcomes.
This can be prevented by starting the planning of any training/education with setting the appropriate
outcomes, and knowing that methods can be chosen afterwards.
Training room – a risk is an unsuitable training room, crammed and with insufficient space for
interactive methods, a space in which training participants cannot divide into groups, or a room that is
too formal and does not encourage creativity. A room that does not have daylight, easy access to
sanitary facilities, a place to hang around during breaks. All of these features can hinder participants
from active participation.
This can be prevented by thinking of what do you need from the training room already during the
phase of creating the education session. If you have not seen the room before the training, be sure to
try and see it so that you can make needed changes to the space or to the curricula.
Participants – some participants may not be used to interactive and cooperative learning, they may be
accustomed to traditional teaching, and because of that they could be disorientated in - what is for
them - a new situation. Also, it may happen that the participants are simply not motivated (consciously
or unconsciously) to participate in workshops because of their (negative) previous experience or
because of some personal issues with which they came to the training/education.
This can be prevented by the facilitator/educator, who prepares participant for what is to come,
explains the methodology and what is expected both form facilitators/educators and from participants.
It is also necessary to keep track of participants and encourage those less active – talk with them during
breaks, give them simple tasks, try to create a safe environment – but be sure not to overdo it and
make the whole process even more stressful.
One of the bigger risks is for participants to abuse the process of democratization, ie to direct sessions
in an unrelated direction, exploring their own interests, and ignoring the main topic, hindering the
process not only for the facilitator/educator but also for all participants. This can be prevented by
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setting clear rules, or even writing a set of rules in cooperation with the whole group at the start of
education. This should both empower individuals to participate and share their experience, but also
prevent any individual taking over the whole process. If there are clear rules, the facilitator/educator
should not hesitate to remind the group of them, taking care that the individual does not feel singled
out.
Resources – a risk is insufficient funding for workshop materials. An additional risk is the inability to
equip the chosen space with the basic technical prerequisites for interactive workshops or the inability
to rent the necessary equipment. The best way to prevent this from happening is to start planning
ahead, giving yourself time to act appropriately if challenges arise.

Assessment of methods applied – How to measure – Success factors
Assessment of methods applied can be done by monitoring indicators specific for interactive and
cooperative learning, related to group dynamics and possibility to actively participate in an atmosphere
where equal opportunities and diversity are welcomed. The assessment should be initiated by the
facilitator/educator, but done by both the facilitator/educator and by the participants.
It should also be noted that the assessment is performed by continuous, systematic monitoring,
checking and gathering data, indicating how students are approaching the desired/expected goals and
tasks set in the training curricula. This can be done in different ways - oral, written, observation of
psychomotor actions, writing papers, essays, etc.; and at different stages of the training/education,
formal evaluation can be held at the beginning (control questions, but also mapping expectations) and
at the end (evaluating the process, getting data comparable with control questions). Non-formal
evaluation can be done by observing the process during training/education and collecting feedback.
Although students in schools often identify assessment with grades which show them how successful
their learning process was; in non-formal education the assessment of methods is information that is
primarily useful to educators and curriculum creators.

Specific recommendations for young peer educators
Start your training/education by explaining the methodology and topic of the education session, and by
asking participants for their expectations (be sure to incorporate them afterwards).
Use the benefits of the Internet – there is a lot of information about interactive and cooperative
learning and this information is more accessible than ever.
Understand that the method is only a means of achieving the desired outcome - many young
facilitators/educators are completely dedicated to devising creative and entertaining methods without
thinking about what they want to achieve with them.
Take some time to plan how to include all group members in cooperative learning - there is nothing
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magical about putting participants in groups. Participants can compete with groupmates, they can
work individually within a group, or they can truly work cooperatively with groupmates. That depends
on facilitation.
Be prepared for participants who do not know how to react in interactive circumstances due to their
inexperience - always prepare detailed instructions and think of how you can deliver them most
efficiently.
Prepare all the necessary materials for your education/training/workshop a day before it is held.
During breaks, connect with the participants - leave room for informal conversation during which
participants will be able to connect with you, which can have a positive effect on the whole education.
Always leave extra time for the ideas and questions of the participants; if an activity breaks through the
time limit; evaluation; etc. But, at the same time it is wise to have some extra activities prepared if the
workshop ends early.
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6.2.

Self-directed Learning
Young learners set up their own pathway

Abstract – Main features of approach – Keywords
Self-directed learning (SDL) means young people take learning into their own hands. It is important that
they want to do that and that they know how to do it. They plan it, carry it out and then check it
themselves. This means it is them who are responsible for it. In self-directed learning it is important to
know how to set learning goals for yourself and plan the necessary learning steps. There are also
learning skills needed (effort, management of time and the things you already know) to check the
learning process. When young people become more and more self-instructors of learning the role of
the educator changes to showing them the way how to do it. This role is important as the focus is on
the learner - provide them with learning skills like repeating, summarizing, highlighting, checking, etc.
and also skills for organizing learning, the use of breaks, learning strategies, etc. Also the motivation of
young people is very important.3
The organisation in which the SDL takes place has also an important part to play in making it successful
for everyone involved. It provides a positive learning atmosphere and structures like flexible learning
modules, personal time planning, room for group or project work, as well as suitable facilities and
equipment. Self-directed learning is different from courses to get a qualification but it can bring many
benefits. Instead of using test questions, SDL can be measured in different ways to increase the inner
motivation and self-reflection (e.g. peer or self-assessment, monitoring the reaching of individual
learning goals.

Methods suitable for the approach – Methodological description – Sample tools
Self-directed learning (SDL) gives young people more self-determination. It is different to traditional
teaching methods regarding learning goals, time, place, learning content, learning methods and the
learning partners; learning success also has to be self-evaluated. Self-directed learning has to be
developed step by step, it can`t be just required. To get young people ready to develop self-directed
learning make sure that a certain amount of direction is kept up.
The main point in SDL is the changing role of the educator. It develops from a directing role to a
guiding, supporting and facilitating one. Young people more and more become self-instructors and
become able to take control of their learning. You show them additional educational steps and in this
way control it, too. Provide several learning offers (regarding interest and performance) and young
people can make their choice which to use. In self-directed learning they work in various social forms
like individual, partner or group work. The results are presented, discussed, reflected upon and revised.
The effort put into learning depends on your conviction and young peoples’ willingness. Self-directed
learning should be justified and well prepared in material and learning tasks. Set clear rules for selfdirected learning and improve it through regular feedback.
Check the (learning) biography to find out already existing competences and skills and how they can be
used. Young people can analyse their positive and negative learning experiences and the roles they
played in the past; both often have a great effect on current learning. Look at young people against the
background of their (learning) biography. You are able to find out their potential and also to explain
3
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resistance or blocking behaviour. Learning must refer to past experiences of life and occupation,
because new knowledge is connected to existing knowledge. But learning also has to focus on the
future. New knowledge gives more professional competence and opens up new possibilities. Tagging
learning interests and identifying training goals helps to develop individual (that is: biographically)
reasonable perspectives.4
SDL means not only content-related learning but also “learning competence”. This means young people
are able to organise their own learning processes with the goal of acquiring more knowledge. It is also
about the ability to set learning goals by themselves, to take control over ways of learning, to organise
the basic conditions of learning in a self-directed manner (e.g. learning times and locations) and to
check the learning results.
If young people are responsible for their own learning process they can better use their learning
potential direct and organise it. You have to accept young people as mature and responsible adults and
actually hand over parts of the responsibility for the learning process to them.5
Principles for promoting learning competence:


Explain the methods and learning processes explicitly to show young people that not only results
are important.



To make young people aware of their own learning strategies, learning should be a subject of
instruction.



Young people need to understand the importance and value of their knowledge and skills.



Discuss the transfer and the generalizing of learning. Young people have to know in which new
situations learning contents can be applied.



Learning strategies are regularly practiced within the learning subjects.



Classes are designed so that young people can choose their own learning methods.
The responsibility for learning is step by step given over to young people.6



Participation is most important for a successful realization of SDL. The more young people know about
relevant conditions, factors, possibilities and limitations the more they usually want to participate.
Focus on participation is closely connected to transparency and interaction. To make young people
actively take part in self-directed learning transparency (understanding the learning/training situation
regarding organisation, contents, methods and media) is necessary. For training providers it is quite a
big challenge to open fields of interactive participation as this interaction between young people and
educators requires openness also at the institutional level.
In addition to transparency, SDL needs certain openness towards the process. You can see the results
from the process in a different way than, for example, in closed curricula where the goals are defined in
advance. Take a professional view on the process to find out that there are more learning stimulations
than with pre-planned learning opportunities. These stimulations come from the learners, develop in
social situations and so most likely correspond to interests and needs which are important at that
moment. Process-open concepts can be a very big challenge for all who are involved, so basic
4
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6
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dimensions for orientation must be available and the results from the process must be made
transparent.
There is another factor with focus on the learners: Orientation to the (learning) interests of young
people. These interests are the starting point for deciding on teaching methods and contents. The
definition of individual goals first needs tagging and wording of reasonable interests; this is also
important for setting up and/or keeping up motivation.7
Tools for SDL:


Tools for (self-) reflection and the development of goals:



e.g. learning diary, goal training, portfolios, methods of learning biography



Tools for collective reflection of individual and collective learning processes:



e.g. learning conference, peer-evaluation and feedback



Media and materials for self-directed learning:



e.g. pool of learning sources, online platforms, online courses and portals, library



Tools for the assessment of learning results in the social setting:



e.g. feedback and technical reflection, evaluation of learning and the training setting, selfevaluation, learn-contract



Need-oriented consulting opportunities, e.g. learning consultation, coaching, mentoring
 Flexible learning times, places, variety of learning styles and methods
e.g. self-learning times, self-organising groups, work on cases, project work8

Organisational recommendations (Duration, Infrastructure, Ressources, Materials needed)
In projects which are focused on very much on the participant there is more effort for concept
development, consulting, support and the provision of resources. Therefore the implementation of SDL
in organisations requires additional time. How much additional time is needed depends on the extent
of the implementation of SDL (isolated activities, partly or whole structure of course).
Infrastructure: The place where SDL takes place should be easy to reach (e.g. by public transport) and
offer enough physical space and appropriate conditions for doing self-directed learning (e.g. enough
well-functioning PCs and a communicative seating arrangement where young people can see each
other). There should be enough rooms with equipment that different learning groups can use, separate
and together. You also should have your offices close to the study rooms so that you can quickly
recognise and implement necessary corrections or further developments.
Young people should feel comfortable at the training settings. Measures to receive them can be
included in the concept of SDL formats. For example young people name their projects like “company
signs” or have the possibility to develop a website for their project group. There also should be
additional space like common areas and a canteen. To make sure young people can have individual
learning times longer opening hours, at least for some rooms like a library, are recommended.
Resources: The most important resource are qualified employees. Starting with SDL formats it is
necessary to recruit additional staff (e.g. freelancers) for a certain time period. To fit the new
7
8
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requirements tasks, responsibilities and working time of already existing (for example administrative)
staff can be extended for a certain period of time. Maybe they also can be re-allocated.
For additional staff, equipment and other resources needed to carry out SDL in organisations, financial
funding will be required. To “test” the approach, it is recommended to design a specific project and
participate in public tenders to apply for national or international funds. Tests like this offer possibilities
for improvement, as not every project might work out well at the first time. To(long-term) carry out of
SDL, it is advisable to transfer the experiences from these experiments into other divisions of the
organisation. If SDL is to be carried out permanently afterwards, financial resources can be increased
through specific grants to support and ensure the sustainability of the SDL formats.
Material: Existing material can be used. Young people should be given the possibility to borrow and
take home certain material. Besides enough well-functioning PCs, the possibility to print out electronic
material should be given by the institution. Depending on the type of course, specific material needs to
be purchased, e.g. specific software.9

Risks – Specific things to consider – Potential traps
Think of several critical points when SDL is carried out. For you there could be the risk that the design of
the SDL format is not applicable or leads to misunderstandings. Make sure that young people can
clearly understand it when you apply SDL. Explain the concept in an adequate way and also what young
people are expected to do. This includes a change of their learning attitude, which leads to the next
potential trap: young people consider a “receptive” learning attitude as the “common” one. Show
patience if this happens, encourage learners’ self-confidence, refer to their interests and learning needs
when they have to choose appropriate learning material and motivate them regularly, for example by
giving feedback.10
Young people sometimes have to first practice the will to get familiar with their own behaviours, to
take on responsibility for their own learning and for shared group goals. Set up individual learning plans
or contracts to support them. These include educational goals, educational modules according to them
and the associated rights and obligations of the learner, the educator and the organisation. Discuss
these plans in detail and develop them together. When something unexpected happens or changes
have to be made, it is important to find an atmosphere of mutual trust. In this case find current and
flexible solutions that benefit both.
Young people´s total acceptance might not always be fully available. Some of them prefer a previously
defined curriculum with a “recognised” qualification. A goal-oriented further education is connected
with many uncertainties and many young people have the goal to get a successful qualification that
helps to get a job.
SDL is not to be considered as an isolated action without being linked to the basic offer within the
organisation; this can be an obstacle for recognising its opportunity for change. Communication on all
organisational levels and including all actors involved support the acceptance of the SDL format.
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Introducing parts of SDL into the basic offer can have an integrative effect and promote professional
exchange between educational and administrative staff. 11

Assessment of methods applied – How to measure – Success factors
It is usually thought that the educator should measure young people´s work. This kind of measuring
certainly has its purpose, for example for a final exam with the goal of getting a certificate. But there
are also other ways of measuring which you can agree upon. Self- and peer evaluation are further
options to be used in SDL. These kinds of measuring can not only be used for factual knowledge but
also for the circumstances in which young people learn and the strategies they use. Carry out the
measuring sensitively to make it become part of learning. This gives more motivation and supports
young people´s future progress. Pick out two or three fields for the learner to work on and get better if
a performance is weak. That is a better way than highlighting every fault as this can be de-motivating.
Make sure that young people know the main fields which need improvement and also why they need
to study more and how it will be good for their future work. Point out positive things at the same time.
If a task or work piece is well done, it is easy to measure, but not so easy to give written or verbal
feedback. Highlight what was good and give tips about the further progress, for example suggest
further reading or a more advanced activity.
Always explain to the learner why s-/he got that measurement. Young people need to be informed
about the standards so that they know how they can try to match them.12
Individual action plans are one way to measure SDL; they ensure the reaching of goals and provide
factors to measure. They include individual learning goals, a time frame, resources needed, etc. Set
goals and development activities with the SMART model13 It can be a good basis to categorize
measuring criteria.
Use rubrics as another option for self-evaluation. The rubric is a tool for the guidance of young people
to evaluate their output. The tool consists of three parts: The scale, the dimensions and the descriptors.
The scale describes the extent to which the learner has met the expectations of the course. The
dimensions (e.g. topics) describe the output criteria. The descriptors reflect the concrete level of the
learner’s output in a certain criterion. With rubrics, clear goals can be set between learner and
educator. Young people can understand what exactly a good output means in a field and how they can
reach it. Rubrics can be used as a basis for self-assessment, feedback and peer feedback. They help
make output ratings clearer, more objective and more transparent.14
Peer evaluation is a useful method to give young people constructive feedback regarding a work task,
individual performance, etc. It is of advantage for them because they get with different viewpoints and
suggestions to improve their own work. It also includes self-reflection as there is no wrong or right, but
different inputs which can be regarded or not.
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Specific recommendations for young peer educators
For a peer educator who is actively involved in SDL there are two sides of the role: the educator and the
peer. As educator you are a learning facilitator using educational attitudes and a didactic approach.
Your self-conception can have effects on the work and learning culture of the whole group. “Live” the
SDL principles and the group is more willing to use SDL. Your readiness to get involved in the
development of new learning approaches and to modify your own attitude usually increases when you
face the real reasons for learning. This means also personal motivation or advantages show directly.
Positive experiences with SDL, either on your own or through others, are highly encouraging. Irritations
can also be an approach to SDL, because there are questions arising and they demand answers. This is a
starting point into the process of SDL.
Free spaces for the implementation of SDL allow “experiments” and new approaches. For that reason
establish a “culture of mistakes”. However, “free spaces for experiments” demand a lot of patience for
all involved. But making setbacks and loop-ways visible gets the development process going and can be
a source for the development of new approaches.15
As a peer, you share the lifestyle and the living environments of the generation. This is great when it
comes to working on sensitive topics. For certain viewpoints and attitudes, the credibility of peers is
rated, higher because young people feel understood and “speak the same language“.
For SDL, it also means that the relationship with the learning group is much more open. Young people
may feel more comfortable asking questions and actively seek help16. Use a language that is easier
understood by people of the same age and share knowledge that is relevant for this group to give help.
Also, you do not need to know everything, but you act as a moderator asking questions and initiating
discussions. Make it clear also that there are no wrong or right answers. In this way the interaction
between young people can get better, too. You may also be able to better think yourself in the
learner’s situation and check if learning material fits in order that a learning group can foster SDL.
The difference between the roles of learner and educator should be very clear. The peer educator
knows how to respond to learners’ statements in a way that improves learning and motivation. S-/he is
familiar with the learning material and acts in a professional way.
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the framework of a course. Trainers, pedagogical experts and administrative staff at the LOT-House
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and learning biographies. This, of course, resulted in different learning attitudes, behavioural patterns
and forms of motivation for learning. The learners at the LOT-House were provided with individualised
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Info Zone



Course Zone



Workshop Zone



Initiative Zone
Guides
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“Toolbox: Learning Materials, Methods and Implementation Models for Self-Directed Learning”
 “Exercises & Work Sheets or Self - Directed Learning”
(Internal sources)
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6.3. Self-Reflection and Biographic Work
Where do I stand? What is important to me? What is it that I want to provide?
Abstract – Main features of approach – Keywords
To be able to take an honest look at themselves and their own capacity, it will be helpful for the learner
to start off with an assessment of their background, competences and interests.
There are several different assessment tools available, and these are used in conversation with the
trainer. It is important to get the necessary background information documented. Formal and informal
skills, interests, certificates, health situation and life situation.
This first chat will be the starting point for developing trust and dialogue between the learner and the
coach. This dialogue one-on-one is important when working with self-reflection and biographic work.
Continuous dialogue over time, where the coach focuses on asking good questions and actively
listening, will help the learner be clearer on their own values, knowledge, challenges, limits, boundaries
and motivation.

Methods suitable for the approach – Methodological description – Sample tools
Dialogue/Chat one-on-one
To build a relationship and trust is the key. We must see the importance of qualified personnel who
have the same frames of reference as the learners and therefore can relate to the youth on a more
personal level.
Co-determination
Within the given guidelines, the methods are developed together with the learners.
They will, from day one, participate in choosing focus areas and designing the content. This will
contribute to a sense of responsibility and ownership.
Recognizing Negative Patterns
We want to help participants recognize the negative and self-destructive thought patterns of their own
mind. Through meditation and mindfulness the learners can start to observe their own mind, and see
that it can be quite deceiving.
"My life - my responsibility”
Self-pity is paralyzing. We must choose to focus on opportunities and solutions.
The victim role itself is unfortunate. To over-identify as a victim, you see yourself as broken and
wounded. It involves a general feeling of being unfairly treated, and the offence is not easily forgotten.
The victim role has varying degrees of self-pity, self-righteousness and self-sacrifice.
Taking the victim's role implies a perception of yourself as a victim in relation to the world, to events
that one cannot influence or have any responsibility for. It is a role that affects several areas of life - the
whole person becomes a victim. The perception of being a victim usually applies to past events, but the
perception of oneself as a victim persists - often for decades.
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It therefore becomes an important task for the trainer to help the learner see that such a role is
"paralyzing" and prevents constructive change.
Social Understanding
When working with self-reflection and biographic work it is important to look at our own role in
society. Hopefully we can awaken a desire to contribute to our local community as well as awaken an
interest in, and knowledge about, politics. The trainer must make sure that the learners are equipped
with knowledge about the different channels of influence they can use to make themselves heard. The
learners will have to reflect upon common values like human rights and freedom of speech.
It is important to secure basic insight into, and understanding of, the mechanics of our democratic
political system.
Look at your own prejudices!
What thoughts and ideas do I have about people from other cultures that I meet every day? Are these
beliefs based on facts?
It is important that we take a critical look at our own, as well as others', culture.
We must encourage debates and invite young people to speak up against current developments across
Europe, like increase in populism and extreme political choices.
Knowledge removes prejudice!
Undertake Service!
How can I be active in my local community?
It is important to reflect on how much energy we put into "me and my life” compared to the energy we
spend on helping others.
Let the learners themselves chose ways and areas in their community where they can contribute
actively. They might set up their own initiative, fundraising or more traditional volunteer work.
Focusing on helping other people is empowering. We see directly that our contribution is needed,
which increases our sense of self-worth.

Organisational recommendations (Duration, Infrastructure, Ressources, Materials needed)
In general, we prefer a spatial situation in our training that allows for an atmosphere of horizontal
discussion. This means that we leave the traditional classroom with its hierarchical structures behind.
A good assessment at the beginning of the collaboration is crucial for successful biographical work with
the users. There are various tools on the market. For example, LoPe uses the VIP24 tool. From an
organizational point of view, this requires a PC and a quiet room. The survey can take several hours and
should take place in a relaxed ambience.
The selection of trainers, the human resource, is decisive for the success of a training course. In
biographical work, the interpersonal level is the most important factor. In concrete terms, this means
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that there should be no personal dependency and that in the case of interpersonal challenges between
coach and learner, a change of trainer is recommended. Instructors with a similar cultural and religious
background as the participants are in a position where they will have a completely different influence
than one with another ethnic background.

Risks – Specific things to consider – Potential traps
There are different risks and challenges of biographic and self-reflection work when working with
young refugees. If the trainer observes that the young learner is traumatized, the training must be
discontinued and the participant referred to a medical psychological service. Biographic and selfreflection work does not replace therapy.
Another challenge is the choice of the trainer. A good connection between teacher and learner is
crucial for success. A trainer team with people from different ethnic backgrounds is recommended. If
the participant does not have confidence in the trainer and may even develop a negative dependency,
the training should also be terminated.

Assessment of methods applied – How to measure – Success factors
Social value emerges through complex processes. They involve many actors. The effects of such efforts
occur in different areas and levels, both for the individual, his family and for society as a whole.
It is difficult to find a specific indicator to measure an increased joy of life. The most relevant thing will
be to monitor what obstacles we overcome. Research has shown that inefficient integration has several
negative consequences. For example, illness, feelings of hopelessness, lack of self-esteem and
alienation. If these consequences are eliminated, the motivation for greater participation in work and
community life will be able to flourish. Our success can thus be measured by the absence of energysapping everyday problems. This leads to less intervention by the competent authorities and a greater
sense of individual responsibility for one's own life.

Specific recommendations for young peer educators
Let the learner choose the location and – if possible - the timetable.
Depending on the target group a young peer educator should be well prepared to hear all kind of life
stories.

References
Reference project: Microintegration
The integration process can be a personal burden for the individual newcomer, and poorly integrated
immigrants can represent a significant social and economic burden for society. Research has shown
that slow or ineffective integration creates for migrants themselves an experience of hopelessness and
frustration, which can have negative consequences such as mental illness, disease, unemployment, lack
of care, etc. In society this can lead to prejudice, condemnation and racism. Many organisations and
government agencies are working on different parts of the integration process. Language, work, family
protection, etc. However, there are a number of individual challenges that are large enough to paralyze
This project (Project n° 2018-3-DE04-KA205-017083) has been funded with support from the European
Commission. This publication reflects the views only of the author, and the Commission cannot be held
responsible for any use which may be made of the information contained therein.

32 / 70

other parts of integration as they require a lot of attention and energy from the individual. Microintegration encompasses those areas that lie between several levels - or are in danger of becoming a
dead end between the fast-moving and incomprehensible community. It is in everyone's interest to
make the integration process as efficient and flexible as possible.
Microintegration sees every single person and concentrates on individual everyday problems.
Microintegration will later lead to a side effect that contributes to more and better integration at the
macro level. Microintegration prevents parallelism, exclusion and extremism.
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6.4. Scenario and experiential Learning
Embedding real life cases
Abstract – Main features of approach – Keywords
Scenario and experiential learning means learning from experience or learning by doing. Scenario and
experiential learning first involve learners in an experience. After the experience learners will be
encouraged to reflect about their experience: “What kind of new skills, new attitudes, or new ways of
thinking have I developed?” This way, learners have the chance to apply their knowledge and test it in
practice, to see if they understand the concept, content or process correctly.
Scenario and experiential learning can be understood as a four-part cycle:


The learner has concrete experience with the content being taught



The learner reflects on the experience by comparing it to earlier experiences



Based on the experience and reflection, the learners develop new ideas about the content being
taught



The learners act on their new ideas by experimenting in an experiential setting

Through scenario and experiential learning, the young people have the chance to
learn by going
through an experience firsthand. Kolb saw this process as transformative because the individual could
take their knowledge and understanding to a whole new level. Young people have the chance to
manage their own learning, rather than being told what to do and when to do it.
Also, through this type of learning young people have the chance to develop critical thinking, problem
solving and decision-making skills. Firsthand experience helps them to develop new concepts and more
likely to take ownership of the situation.
Through scenario and experiential learning, young people have the chance to discover their full
potential and abilities and learn from the experience and from the mistakes as well.
Keywords: scenario learning, experiential learning, young people, knowledge, experience, practice

Methods suitable for the approach – Methodological description – Sample tools
There are some methods that we can use in scenario and experiential learning:
Simulation
Simulation is a model of a set of problems or events that can be used to teach someone how to do
something, or the process of making such a model.
If a simulation is effective, students will have the opportunity to experience, reflect, develop new ideas
based on the experience, and plan for future experiences.
Service learning
Service-learning is an educational approach that combines learning objectives with community service
in order to provide a realistic, progressive learning experience while helping society.
The research (Brandeis, 1997; Hedin & Conrad, 1990) shows that students engaged in service-learning
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activities strengthen their academic skills, civic attitudes, and skills for active citizenship.
Outbound learning/training
Outbound learning is a training method for increasing individual and team behaviour, better
organization through outdoor activities and experiential learning methodology.
Role playing
A role-playing game is a game in which the participants assume the roles of characters and create
stories together. Participants determine the actions of their characters based on their characterization.
Actions succeed or fail according to a formal system of rules and guidelines.
Case Studies
These are great examples of experiential learning that are based on real-life instances and situations
that have taken place in the past. By exposing trainees to what happened in the past, using illustrative
case studies, trainers can give them helpful insight into the appropriate behaviour required to deal with
similar situations, and the backlash it may have.
Gaming
Experiential learning games are a popular way to help young people learn by doing. The games can be
organised in a way that individuals and groups play with each other, by either collaborating or
competing, as in the real world. This process can teach them important lessons about how to deal with
on-the-job situations. As part of this experiential training technique, motivational tools, such as points
and merit badges, can be awarded to make the game more engaging for the learners.
Field trips
Another method that we can use in scenario and experiential learning is field trips.
Field trips are one of the best tools that provide young people with real world experiences, since they
are able to access tools and environments that are not available in schools or other settings.
Storytelling
Storytelling describes the social and cultural activity of sharing stories, sometimes with improvisation,
theatrics, or embellishment.
This method is useful because it helps young people with critical thinking and problem solving skills.
Theory of change
Theory of Change is essentially a comprehensive description and illustration of how and why a desired
change is expected to happen in a particular context. It is focused in particular on mapping out or
“filling in” what has been described as the “missing middle” between what a programs or change
initiative does (its activities or interventions) and how these lead to desired goals being achieved. It
does this by first identifying the desired long-term goals and then works back from these to identify all
the conditions (outcomes) that must be in place (and how these related to one another causally) for
the goals to occur.
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Organisational recommendations (Duration, Infrastructure, Ressources, Materials needed)
Duration
The duration of training may vary depending on the aim and the used methods.
Since the young people should familiarize themselves with the environment (setting) where the
activities will take place, they should understand the aim of the training and they should enjoy and not
feel forced into doing something, we propose the duration to be between 2 to 8 hours.
Infrastructure
The place should be suitable and attractive to young people, so they can easily familiarize themselves
and enjoy the learning, which further will lead to their active participation in the training. In specific
cases a special scenario is required in order to make the process feel as real as possible.
Resources
First of all we need human resources, secondly technical resources that will help the young people
implement scenario and experiential activities and finally we need funds.
Materials
Learners should be given the possibility to print the needed materials (guidelines,
evaluation
forms, scenario/case handouts, etc.), the equipment that will help them do the necessary research (PC,
laptop, smartphones), and maybe other materials such as markers, flipchart, stick notes, paper etc.

Risks – Specific things to consider – Potential traps
There are specific things to consider when using scenario and experiential learning with young people
or some potential traps.
The first thing that we should consider is that scenario and experiential learning it is not helpful to
inexperienced young people.
Having in mind that SL and EL is entertaining, sometimes too much of entertainment can result in a loss
of focus on learning.
Also, we should have in mind that the young people may experience negative emotions.
Young peer educators should highlight possible factors that can influence young people’s ability to
participate fully in scenario and experiential learning and therefore they should recommend strategies
for minimizing or eliminating barriers to participation.
One of them might be the classroom climate. Young people should experience it as physically and
emotionally safe, so they can freely participate. Having in mind that a positive classroom climate has
the power to benefit student engagement, encourage cooperation and collaboration among young
people; we should provide them with a positive classroom climate.
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The possibility of making mistakes is another trap that might have a negative impact on young people.
It is very important to appreciate the mistakes and see them as way of learning and development, and
not make fun of people making the mistakes. This will help the young people to build self-confidence.

Assessment of methods applied – How to measure – Success factors
When we apply scenario and experiential learning, it is very important to conduct assessment or
evaluation immediately after the experiential learning, while memories of events and feelings about
the experiences are still fresh in the minds of the young people.
When conducting assessment methods for experiential learning, it is good to analyse these things:


Analyzing the relationship between the information and skills used during the activity and
course/lesson content



Determine the degree to which the intended learning objective and performance expectations
were achieved and which actions contributed to success and/or failure

There are many methods for assessing the SL and EL learning:


Maintenance of learning journal or a portfolio: keeping a journal or portfolio allows the involved
young people to keep track of their work and in this way, they can check their progress over time.
Journals can include summaries of new information or things learned, failures, new approaches
etc.
It is very important for the youth peer educator to provide the young people with the ability to
reflect critically.



Reflection on critical incidents: reflecting on critical incidents can be very useful and these critical
incidents can provide experience or knowledge about future activities.



Presentation on what has been learnt: this is another method for the assessment of the applied
experiential learning, since from the presentation of the young people we can assess how and
what they learned from it.



Essay and report on what has been learnt: young people can prepare an essay or report about
what they learnt during the SL and EL, and this can be a good indicator or a good way for us to
measure their learning.



Self evaluation: young peer educators can prepare questionnaires or evaluation forms, where
young people can answer and evaluate their learning process. Also, it is good to allow them to
define how their work will be judged: they choose what criteria will be used to assess their work, or
help them create a grading rubric or checklists.
Grading rubrics or checklists have some benefits such as specifying the criteria based on which the
evaluated work of the young people will be and young people can see their strengths and the areas
where they should improve.



One and one oral assessment with the instructor: this is another way to assess what has been
learnt during scenario and experiential learning.



Group discussion about the things learned: through discussion between young people about the
things learned, we can assess and understand what they have learned and in this way we help
them to learn from each other.
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Debriefing: this assessment tool helps the participants to reflect upon a recent experience, discuss
what went well and identify opportunities for improvement.
The debriefing process should cover the project goals and whether they were met, things that may
have gone wrong, if anything, and why (this should not become a blame game), as well as what
things need to change to reduce or stop any issues in the future. It is important to also identify
innovative opportunities for improvements, and of course, highlight any goals reached.

Specific recommendations for young peer educators
A primary role of the young peer educator when using SL and ELs, is to help the young people make
sense of their impressions and to learn from the experience itself, therefore there are some specific
things that we should keep in mind:


The needs of the learners: Do they have any specific needs that we should consider? Do they have
experience in this field? Which activities are appropriate for them? Matching students with
appropriate activities and with activities that are appropriate to their interest. Creating a safe
space for them. Preparing them by informing what is expected from them and on which needs they
should focus.



Emotional investment: the young people should feel and enjoy the experience and not just do
what is required from them. If they don’t enjoy it, they might not be interested and won’t develop
their full potential.



Appropriate activities: developing activities that are appropriate for the young people and that
fulfil the aim of the course/training and also activities that are challenging, but at the same time
manageable.



Objective result: we should have a clear objective of what participants should learn and what the
outcome should be. If the young people don’t understand the aim and why they are involved, they
may not learn anything new and won’t enjoy the process.



Appreciating mistakes as opportunity for learning: in scenario and experiential learning there is
the possibility for young people to make mistakes and they shouldn’t be punished. Instead we
should appreciate mistakes as opportunity for learning and gathering more information. We should
tell young people that we care about what they experienced and value what they say, and that we
are interested in the progress of each youngster’s learning and development.
Also, these are some recommendations that you as youth peer educators should consider:
1. Approach the learning experience in a positive, non-dominating way.
2. Identify an experience in which young people will find interest and be personally attached.
3. Explain the purpose of the experiential learning situation to the young people.
4. Share your feelings and thoughts with young people and let them know that you are learning from
the experience too.
5. Tie the course learning objectives to course activities and direct experiences so young people know
what they are supposed to do.
6. Provide relevant and meaningful resources to help young people succeed.
7. Allow young people to experiment and discover solutions on their own.
8. Find a sense of balance between the academic and nurturing aspects of teaching.
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6.5. Accessible Language
How do young people want to communicate and understand?
Abstract – Main features of approach – Keywords
What is accessible language?
Accessible language is a language adapted to non-professionals, those that lack experience in a
particular area, those that are not reading texts or participating in an education in their native language
or those that have some objective barriers such as lack of cognitive ability, low education and/or
literacy, etc.
This is especially important for youth, since they usually don’t have the skills needed to read
methodological guideline or participate in education when they are conducted in a highly professional
language. That is, of course, assuming they don’t have previous pedagogical formal or non-formal
education.
Both texts and education programmes that are written/conducted in a very professional language do
not engage the average reader/participant, on the contrary - the reader/participant feels excluded
because he does not have a real opportunity to participate in the content or really understand it and
apply it in later work.
This is especially important in the context of Wake UP! project, because
Inadequate language can affect the opportunity to meaningfully engage participants and by that make
the whole process undemocratic.
At the same time, it is very important that the language is not simplified to the extent that it no longer
transmits the essence. For this reason, it is important to carefully weigh what is said, and also what is
left out and how that affects the foreseen outcome of the text or education.

Methods suitable for the approach – Methodological description – Sample tools
When we are talking about accessible language in the context of the Wake UP! project, there are
actually two things to think about:
a) The way we communicate the project, our activities and values to youth that have never heard
about Wake UP!, and how we attract young people to participate in it - the first phase of “initial
attention-grabbing“
b) A way of clear communication and meaningful involvement for those already in the project – the
second phase of “creating space for participants”
Phase one
Some general advice for the first phase in which you are trying to communicate your ideas/project to
young people are:
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Be active on social networks, become influencers - influential users.



Monitor technology development and actively use it.



Speak a language so that it suits young people.



Actively involve visual elements such as photos, videos, pictograms, gifs, teasers; Invest in
preparation time.

As noted above, here we should think about the means of communication. If we want to achieve true
inclusion, we have to be present where most young people get their information – on social networks.
And we have to know how to communicate over these technologies.
The survey shows the high value of social networking, which varies slightly from country to country.
The basic / global social networks used include Facebook, Instagram, YouTube and newly for younger
Tik Tok. We also see a difference in preferred social networks by education and social status. Wake UP!
intends to be able to talk to all young people without distinction between education and social
status. The language used is short and informal, but must be trustworthy and thoughtful.

Methods for reaching young people on social networks:


Involvement of popular influencers.



Active use of social networks and investing time in the role of influential user.



Share attractive photos and videos - get "Likes"; invoke comments and the highest value is sharing
the post.



Invest time in regular and quality posts on the common Instagram page wakeup_project_eu in
popularizing the topic.

Wake UP!
Become an influencer. Work with popular influencers. Develop your own concept. Look for simple
but effective solutions. Invest time in preparation. Use visuals, props. Get inspired, learn from others.
Follow new technologies, new tools and keep learning. Do your work with love for yourself and
others.
Methods for addressing young people through direct contact, practical examples:


Discussions and presentations in schools.



Popularization on the street - exhibitions, performances, stands for discussion, processions and
more.
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 Meetings in volunteer centres, community and information centres.
Wake UP!
Use casual but sophisticated language. Get ready. Speak briefly, use questions. Explain difficult
words and give examples. Use active rather than passive verbs. Avoid complex sentences. Check for
clarity. Present your qualification. Use games and game elements, gamification. Transform
communication and presentation tools. Assign tasks to groups. Use model roles, speak non-verbal
language. Engage more people, grow your network.
Phase two
Once you have attention of young people and they get involved, you have to think of a meaningful way
of including them in your project. That means both communication in the way that they understand
you, but also to try and make them active contributors to project results.
One of the solutions is to involve youth, whenever possible, in drafting or revising the project outputs
(textual) and/or the method for the workshops. All pedagogical guidelines and method descriptions
should be written in a way that communicates the whole message, but are still understandable to a
wide audience of potential users.
That is why outputs and method descriptions must be discussed with young people, requiring constant
dialogue and a willingness to learn new things; respond to changes. In the Wake UP! project we should
use focus groups of young people who reflect on the language used and suggest changes for
improvement. By gathering this data, you can tailor the project according to the needs of your target
group – youth.
The other way of including young people is by giving them the opportunity to make part of those
outputs themselves. In Wake UP! we have the opportunity to involve youth in method creation. That
does not mean that they are doing these method description on their own – mentorship should be
available at all times. But the final product can be created and written about by youth, which is by itself
a guarantee that the language will be adequate for that target group.
These are also some general proposals for both phases, initial contact, but also including youth in the
project and holding education sessions:


give attention only to the necessary and relevant information;



reduce information density;



provoke interest in seeking further, deeper information;



to express only one main idea per sentence - to formulate accurately and alternately;



present information in a logical sequence, one at a time;



use examples, analogies and images to explain or support complicated ideas;



reduce stylistic density and use examples and explanations to facilitate understanding;



use respectful language;



use a positive, resource-based language, not a deficit-based language - focusing on positive
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outcomes and personal strengths rather than problems and barriers;


eliminate fillings such as "I think" or "Don't forget.";



avoid common phrases;



use a language that respects young people as active individuals who have control over their own
lives;



do not use a language that depicts young people as incompetent;



do not assume prior knowledge of your topic.

Organisational recommendations (Duration, Infrastructure, Ressources, Materials needed)
These are some of the organisational recommendations for all involved with organizing youth
Duration: Use short and clear, but catchy sentences, especially for social networks. For personal
contact you can communicate one idea in longer sentences, but always try to use some clear examples
to back up the theory. Always prepare well and use interesting new methods and tools; learn from
others. Use questions to start a dialogue on the selected topic. When you get attention, transmit the
most important message, because many may come to a conclusion based on the first impression. The
main message should be at the beginning, followed by the development of the idea in a short period of
time.
Make a timetable, divide the activity into smaller parts. Estimate the duration of each section. In the
beginning, let them know how long you plan on engaging and activating them.
Infrastructure: Direct communication (a group of young people, for example at school, community
centre, street, etc.) and electronic tools, especially social networks (local, regional, national and
international target groups) can be divided up.
Both formal and informal settings can be selected for direct communication. It can be a school, club,
leisure centre; but also streets, sports fields and a cultural venue such as a theater or gallery, town hall
or cafe. For outdoor events it is necessary to have an alternative solution due to external influences
such as weather or concurrence of events.
Wake UP! recommendations for social networking infrastructure:
For successful use of social networks, it is necessary to trust their meaning and become an influential
user. It is your decision to go to the young people where they are. Adapt your tools to their language,
make your work attractive but credible. Use good photos, great short videos, interesting short text;
keep engaging and collaborating with young people on your idea and sharing your values. Create a
network of followers.
Materials: Complement verbal communication with illustrative props and include nonverbal
communication. Use gaming tools and attractive features - such as presentations in prezi.com, quizzes,
pictures, props, links, shared environments, and more. Combine and have a choice. Use short but
attractive videos, gifs, teasers, photos with thoughts on social networks, and use symbols, emoticons,
apps.
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Risks – Specific things to consider – Potential traps
In the following we will note some of the risks for those trying to involve youth in their project. You
should take care that you do not bring these elements to the projects:


Ignorance and contempt for social networks  we all have our personal opinions about social
networks, but we do have to note them as a good way of connecting with youth and have to invest
in our competence as social network users.



Passive approach to communication  we cannot just put all information online and expect youth
to find it. We have to be proactive in the marketing of our project/educations/activities.



Lack of authenticity  we have to be authentic when promoting Wake UP!, young people detect
when something ‘feels fake’.



Underestimating young people  we should accept and adapt to their needs and ideas, but not to
a degree of underestimating their abilities because that will also be detected and will not reflect
well on our target.



Underestimated preparation time, sophistication and time devoted to finding the optimal form of
communication and establishing cooperation  accessible language and the right means of
communication
is
a
complex
topic
and
it
requires dedication and continuous work.



A faulty start of communication that disrupts the process  the first impression counts!



We have and still use an outdated school approach  when involving youth in non-formal
education we need to be inclusive, adaptive, interesting and relevant, so that young people do not
connect us to a (potential!) bad experience in formal education.



We are skeptical and cynical about the life of young people  if we judge youth we cannot really
be inclusive. That does not mean that we agree with everything, but that we honestly want to
communicate as equals and are open to different viewpoints.

The joint Instagram account wakeup_project_eu is an example of a willingness to change these
attitudes and approach the language of young people.

Assessment of methods applied – How to measure – Success factors
We can assess/evaluate how accessible the language is with a number of methods:


Partial assessment or evaluation was already done by involving youth as co-creators and revisers of
texts and described methods



We should also collect feedback at all education sessions, especially feedback concerning the
language used and clarity of transmitted ideas



Activation for other activities, we have attracted young people to participate in other communities;
young people are interested in further cooperation or communication with us.



We managed to inspire young people to do their own activities, develop their ideas and continue
community work.



Our participants will not join the grey zone of life. Active networking, meetings, cooperation.
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In a social network we should:


Follow the number of shares, number of comments and number of likes per post and regarding
project in general.



Check the quality of engagement – was it the target group who commented, liked and reposted?
What are the comments about?



We should ask and make notes of the number of young people that learned about Wake UP!
through social media.

Specific recommendations for young peer educators
As peer educators you already are part of the target group. That means that your language is far closer
to the target group than the language of project managers.
Nonetheless, this is some of the advice that can help you:


Use your age to your advantage, make each subject more current by using references from
everyday life of young people in your area



You don’t know all the fancy terminology? Great! Use your language, think about how you
understood something and retell it in that way



Be authentic and committed. You are in this project because you have good qualities and
prerequisites for such an activity.



Listen and moderate different opinions, give opportunity for alternative ideas. Also keep an eye on
the balance between opinions.



Prepare, work in a small preparation team.



Use props, engage technology and gadgets.



Plug in everything you can and know. Plug in everything the participants can do.



Combine direct contact, group work, social networking.



If you don't know where to go, talk to your colleagues, don't be alone.

References
When searching for more information on accessible language, google is truly your friend. There are a
lot of different approaches and perspectives, tailored to specific needs.
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You can also use YT videos, and here are some examples:


VPS: Accessible Language: https://www.youtube.com/watch?v=5khpP5u9fqc



Using Technology to Make Content More Accessible:
https://www.youtube.com/watch?v=qiWBkpJzytM



WIAD
Austin
2019
Stephanie
Louraine
https://www.youtube.com/watch?v=JYlxzROmH-Y
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6.6. Outdoor training
Leave the classroom and explore new learning environments
Abstract – Main features of approach – Keywords
Outdoor training and education is organised learning that takes place predominantly in the outdoors,
meaning outside the classroom. It is experimental learning in, for or about the outdoors. Outdoor
training and education is about learning in a new, different, attractive way by using as many resources
as it is possible from the natural area.
Some typical aims of outdoor education are:


to enhance personal and social development



to improve problem solving skills



to create a deeper sense of the place you live in, and for other people and important issues in your
local community,



to enhance teamwork

 to understand natural environments and develop a deeper relationship with nature.
Leaving your familiar and ordinary environment offers you many new possibilities: Being outside the
classroom provides an environment for several interactive methods and activities that cannot be
carried out in the usual classroom situation: such as field trips, hikes, joint sports activities, camping,
group games, adventure hunts, visiting (local) places like museums, forest, shops & companies, doing
street interviews, exploring nature or your local community, doing community service or volunteering
etc.
Young people sometimes have to step out of their comfort zone and interact with strangers or deal
with unfamiliar situations, leave their “box”. By exposure to the natural environment, young people can
learn about their relationship with the natural environment, the relationship between certain
ecosystem, personal relationships, with others, but also with oneself. So therefore, outdoor learning is
much more than just learning ‘outside’
Also – of course depending on the environment and the group – the young people have the
opportunity to benefit from an exchange of opinions with people of different cultural or social
background in a natural environment.
In outdoor activities you will not only learn by listening or reading, but also through perceiving your
environment with all your senses. You will develop new ways of thinking and learning, get in contact
with people you have no connection with, to cooperate with others. Going outside will help you to
break down the distance to a certain theoretical topic and show you this topic from a different
perspective or how this topic has an impact on your own personal life. And of course sometimes you
have to leave your usual comfort zone and will be challenged physically and mentally. But if the
outdoor learning experience is successful, you will gain new impressions and experiences, which
hopefully will result in a new way of thinking, an ‘out of the box’-thinking. Outdoor training and
education methods should empower you to take action in real life. ‘Learning by doing’ should help you
to discover your own abilities and competences, where you will also learn from mistakes. In Outdoor
Training ‘earning from one’s mistakes’ is welcomed.
To summarize , outdoor training and education is learning about yourself, about others, and about the
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natural world.

Methods suitable for the approach – Methodological description – Sample tools
The focus of the following selected methods was that they are easy to use and implement, are related
to issues in real life, and address topics which are relevant in everyday life in some way. All methods
are practiced outside the typical classroom setting. You will find detailed descriptions, related material,
recommendations for implementation in our “Wake UP! Inspiration Toolbox”, by clicking on the
hyperlink.
1. Active role play: By acting out a certain role, young people are challenged to ‘feel into’ another
identity. The identity will be designed according to the chosen topic. This means that the focus can
be put on many characteristics, such as for example skin color, age, gender or profession. Role
playing is like simulation, but often has winners and losers. Roles are more structured and have a
defined set of participants with specific times, places, equipment, and rules. Role playing is a
suitable methodology for a variety of topics, such as topics that focus on social identity, freedom of
media or democracy. More infos here (will be hyperlinked)
2. City tour: A city tour within a certain topic makes young people more conscious of the city they live
in and the different people that live in it. More infos here (will be hyperlinked)
3. Excursions/class or field trips/study visits, e.g. trip to a nature reserve, a museum, a theatre, a city
tour, a trip to the EU diplomacy world in Brussel More infos
4. Photo or Video Challenge: Young people should take photos or videos related to a certain topic.
Working in a creative way with smartphones and cameras is a great way to introduce an unfamiliar
topic to young people. By becoming an active part of the method encourages them to develop
their own point of view. Later on while discussing and comparing the photos they are asked to
reflect, evaluate and discuss their experiences. Photos and/or videos can be published or exhibited.
More infos here (will be hyperlinked)
5. Simulation games: A simulation game is a model of reality. It is a controlled detailed mode, which
reflects on a situation found in the real world. In a simulation game participants act and behave
similar to reality. They make choices, implement them and receive the consequences of those
choices in an effort to achieve given objectives. More infos here (will be hyperlinked)
6. Scavenger Hunt: It is a game, typically played in an extensive outdoor area, in which participants
have to collect a number of miscellaneous objects. More infos
7. Street Interviews: Interviewing people on the street or in other places, will enable young people to
get an overview of what different people think about a specific topic. Afterwards the young people
can evaluate, discuss, interpret and publish the interviews. More infos here (will be hyperlinked)
8. Storytelling: People who experienced or achieved something special tell their story from a personal
view to minimize the distance to a topic. More infos here (will be hyperlinked)
9. Walk & Talk Tour: A ‘Walk and talk’ session can be described as a mobile interview: usually two
people walk together and talk about a specific topic or discuss given questions. More infos here
(will be hyperlinked)
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Organisational recommendations (Duration, Infrastructure, Ressources, Materials needed)
You need to make sure that the setting is attractive for young people to participate; also try to reach
people that are not attracted by common / conventional education. Sometimes it might even make
sense to hide the educational purpose behind an event that is attractive for young people. If possible,
cooperate with a band, make a campfire, a picnic or a party afterwards or offer snacks or do some
sports (e.g. soccer, beach-volleyball).
The duration of an outdoor training with young people is variable. We recommend a time span
between 2 and 8 hours. Make sure there is enough time to get to know each other, for energizers and
for discussions, but also for physical needs (never underestimate the time needed for getting from A to
B or going to the toilet!).
Be sure about the aim, the target group and the outcome of your project before starting. According to
the time frame and the group that is worked with, different sessions should be applied in order to
create an environment with a maximum possible outcomes.
According to the age of the group you have to check your surrounding before going outside. If there is
any danger (bicycles, bee nests, traffic, bad weather conditions …) tell the group about it and minimize
the danger as much as possible.

Risks – Specific things to consider – Potential traps
Outdoor learning includes additional risks, but risk-taking allows young people to learn vital lessons
about themselves and their world. Young people need to take risks in order to develop cognitive, social,
physical and psychological competencies. And as the ‘outdoor world’ is full of risks, young people need
to learn to recognize and respond to them in order to protect themselves and develop their own risk
assessment capabilities. So risks can have a benefit to the learning outcome and therefore should be
taken into account.
But of course educators should provide an outdoor learning environment that is as safe as possible, but
as risky as necessary so that young people learn to meet challenges.
Whatever you are planning to do in terms of outdoor learning activities, make sure that the external
environment as safe as possible, by considering the following aspects:


Make an external area assessment and check it shortly before



Ensure that the work/ learning area matches the planned activities



Discuss potential risks and solutions with participants



Always be aware of changing weather conditions. You always need a plan B in cases of storm, wind
and rain. In winter you need to be even more aware of more risks due to the weather, e.g.
slipperiness, cold, icicles, etc.



Eliminate possible hazards (poisonous plants, sharp hedges, sloping gates …)



Choose right clothing and footwear



Could need to check before if the insurance covers outside, too.



Also be aware of the size of the group. If registration was not necessary, you might need to
prepare different methods depending on the size of the group. Plus you need to make sure, you’ll
have enough ‘guardians’ to lead and guard the group.
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Make sure no one leaves the outdoor activity and that you don’t violate supervisory duties



Most of all, when the group is too big, there might be difficulties to bring messages across
properly. Always think about the fact that the surroundings outside are always noisier than inside.



Don’t forget to bring all the required materials to the place where you will need it.



Prepare yourself early enough and plan time buffers in case of any disturbances and unforeseen
difficulties.

Assessment of methods applied – How to measure – Success factors
It is not always easy to measure the benefit of outdoor learning.
Best would be if you can compare the different result of ‘classroom’ learning results and outdoor’
learning in similar fields or topics.
To measure the success of an outdoor learning event or activity, you need to include discussion and
evaluation space in the planning. Everybody should have the possibility to reflect on the event and on
their learning outcome. And interactive feedback exercises can easily be implemented in outdoor
training and education.
You can record (audio/film) discussions happening during the event, take pictures, analyse the results
and outputs, as well as changes in behavior and thinking. To do so, use tools like a personal reflection
diary/ handmade journals in order to keep evidence of descriptions and narration of feelings,
perceptions and experiences.
You can also use tools like the ‘Blob tree’ (More infos here (will be hyperlinked) to visualize the learning
pathway or to analyse emotions, feelings and behavior of individuals but also in a group.
Also, photos and videos taken during the outdoor learning activity can help later to analyse the
situation, the learning progress and process in a group discussion.
If you want a more profound evaluation of the effect and impact of your outdoor activity you can
ask/evaluate your participants about their knowledge/attitude in connection to the different topics you
want to address before and after the event. By comparing both answers/findings you can see how their
knowledge, competences, skills, awareness, (self)perception etc. has changed. To have valid data, you
need to take baseline measures prior to involvement in the outdoor training activities and these data
were compared with data taken approximately one month after the cessation of the activity thus
indicating a short but nonetheless, lasting effect of the activity.

Specific recommendations for young peer educators
Before you start planning an outdoor learning event, it is important to be clear about the objectives
and goals of the activity. You should also think about the desired outcome: what will be different, if
your activity is successful? What changes can you see in acting, thinking and behavior? It might be
helpful to write your objectives and aims down.
It is also important to know some facts about your peer group: What is their age? How much previous
knowledge do they have? Is it their leisure time they spend or do they visit the event on an obligatory
basis(e.g. during school time)?
Before starting, think about what could go wrong. How do you handle different situations and
opinions? What if there is a discussion or even a dispute? How do you deal with discriminatory
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language? How can you motivate them if they are unwilling to work? What do you do in case of
injuries? What can you do if the weather changes? Answering these questions in advance will give you
security.

References
Own project level (German partner Gemeinsam leben & lernen in Europa:
Every year we have a time-limited language mentoring program for young volunteers and young
refugees, called “10-10-10” (10 pictures – 10 hours -10 encounters). After an intercultural training for
both the mentor and the refugee, there is a preliminary meeting with all participants together to get to
know each other. The following 10 weeks one mentor and one refugee meet once per week for about
one hour. The meetings will take place in the local youth centre. In each meeting the mentee brings
one picture about a certain topic about which he/she wants to talk together (e.g. sports, free time /
going out, family & friends, school / university, interesting things in my town, travelling, food,
traditions, …). But also, the mentor can bring a picture. We also provided the mentors with a “Language
mentor box”: it includes 10 thematic modules, with practical tips and recommendations and learning
material, which helps them to talk to each other, to get to know each other and to interact. These
meetings are a kind of simulation method, where the participating migrants and refugees can test and
improve their language skills in real life situations. For the young people this interactive and outdoor
activity and method is very attractive, but it is even more fun, if they leave the youth centre and meet
at places both like. Quite often volunteers and their “mentees” become friends and meet more often
in private places.
After these 10 meetings a final joint event for all participants will be organised, to have a nice end of
the project. it can be either a picnic in a park, a volleyball or soccer tournament, a joint BBQ, if possible
a campfire or something else.
Related Links & Literature:
Outdoor Classroom day: Resources, see: https://outdoorclassroomday.org.uk/resources/
Education outside the classroom (EOTC): Activities, ideas, tools, see:
http://eotc.tki.org.nz/EOTC-home/For-teachers/Teaching-resources/Activities-ideas-tools
toggl: 39 Team Building Games That You Will Actually Enjoy: https://toggl.com/team-building-games/
Robert Cserti: 12 Effective Leadership Activities and Games on November 16, 2018, see:
https://www.sessionlab.com/blog/leadership-activities/
REYNOLDS, Olivia (2018): A CRITICAL ANALYSIS OF OUTDOOR LEARNING EXPERIENCES AND THE
IMPACT ON PUPIL DEVELOPMENT AND CONCEPTUAL UNDERSTANDING, in: The STeP Journal, 5(1),
University
of
Cumbria,
Vol
5
(1)
pages
22-29.
Link:
https://ojs.cumbria.ac.uk/index.php/step/article/view/490/607What does the research say about
Outdoor Learning? Collection of relevant articles, research etc. see:
https://www.englishoutdoorcouncil.org/research.in.outdoor.learning.html
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6.7. Interest based Learning
How to adequately motivate young learners?
Abstract – Main features of approach – Keywords
Interest based learning brings the beneficiary into the centre of the whole educational process. Since
an early age children start to manifest their interest for particular activities or fields, proving the
multiple intelligences they are invested with. The key of this approach is to use a person’s interest as
the fundament in deciding what they will learn, for how long, and in which manner.
The process requires the full dedication of the adult – who can be an educator, a teacher or a parent –
who should always be available for listening and identifying needs of the beneficiary. Moreover, the
adult has to show spontaneity and adaptation in order for the educational program to be tailored and
interesting for each child.
In general, this kind of learning is easier to provide through homeschooling education, or schools which
follow the Waldorf or Montessori philosophies. In the classical school system, the implementation of
this type of education might be more challenging due to the high number of students with whom a
teacher works daily.
However, the benefits of this interest based approach are numerous and should be considered as a
relevant factor when choosing the educational system, a child will be part of. For instance,
beneficiaries:


learn what they are interested in



have the freedom to go faster through the materials they are already familiar with or to spend
more time on trying to understand the concepts which seem to be more challenging for them,
individually



are more eager to discover the new



are far less frustrated regarding the topic discussed and the level of difficulty tackled



are supported to discover their strengths and what subjects they really enjoy and prefer to study in
depth.

Nonetheless, teachers have the freedom to create educational projects together with the children.
These should be based on the child’s interests and should be implemented in a very enriching and
enjoyable manner, so that the student is eager to learn more and to participate actively. Participants
will retain more information, since they will not be bored, nor will go through the struggle of lacking
schoolwork motivation.
The impact of this educational style is seen easily in the behavior of the children, but also in time as
they grow up as adults who express a lifelong love of learning and who promote a sustainable
educational model.
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When thinking about interest based learning it is enough to find the answers to a simple question:
`what is this child/person interested in?’ Once the answer is discovered, the process can begin.
Keywords: learning, interest, motivation, interest based learning, personal approach, adaptable
teacher, enjoyable study, lifelong love of learning

Methods suitable for the approach – Methodological description – Sample tools
Interest is seen as an important factor for cognitive stimulation. Research shows that the commitment
to learn increases once the interest for the topic has been raised. (Alexander, Jetton, & Kulikowich,
1995; Hidi, 2000). Thus, because the process is very much determined by the participant’s interests and
is tailored for each particular case, the methods vary a lot. The same topic is most of the times
experienced by and taught differently to different persons.
However, in order to choose a method, it is necessary to go through some particular elements.
1. observation of the person’s behavior contributes to understanding the passions, talents and
interests of children. Parents or educators are responsible for observing:


actions which are frequently made by children



reactions to various stimulae

 questions asked, and answers given.
It is important to spend time without being distracted by others – whether devices, people etc. and be 100% into bonding with each other.
While observing it is essential to let children direct the play, so that they show what are they more
concerned or curious about, providing the adult with enough information to easily create a
learning context around these subjects.
Moreover, children need help in their play or daily activities which they want to do, and adults are
encouraged to be available, to show interest and curiosity in what their beliefs or tendencies are.
Another simple and genuine action which an educator can do is to directly ask participants what
they want to do. Once they start the `work`, the adult should remain calm and patient.
Nota bene: If the observation is done in a rush, there is no quality and no certainty that the child
has done their things at their own pace. The observation takes time but this is the easy way to get
to know where the child has the biggest amount of interest in discovering the new.
2. honesty and frankness shown for the support the interest based learning.
For instance, a Maths professor said to his pupils that his role is not to teach them the subject, but
to point out different ways for them to understand Math. The responsibility of choosing how to
learn is the student’s, and the ones who do not know what to choose will be supported by him in
this process. This way of presenting how learning should be guided by the interest of the students
represents a good example of a facilitator creating space for participants to learn in a customised
way.
3. attitude of adaptation shown towards students, always influences the learning process.
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In another example a teacher noticed a student who was struggling with Biology, but who was very
passionate about hand crafts. Following the interest based philosophy, she asked her student to
create a human cell using a craft model. The student got very excited about the idea and happily
made the cell with all the specific elements of it. After this exercise, the student got very eager to
learn more about cellular development.
As a general step by step approach of the interest based learning, there are a few questions which will
guide the adult in identifying the right methodology to be used with each person, individually:


What makes the participant pay attention?



What makes the participant smile and laugh?

 Which type of activity makes the participant very absorbed?
The ideas for the most suitable activities will appear once sufficient time has been dedicated to the
observation phase, and all the other tips and tricks have been integrated into the attitude of the
parties. Nonetheless, interest based learning is about adaptation – thus it is more relevant to discover
in time the methods appropriate for the participant’s personality, talents and, of course, interests.

Organisational recommendations (Duration, Infrastructure, Ressources, Materials needed)
Duration
The educator should consider the duration of the lesson and also the observation phase. This means
that it can last from 2 hours to how much time the beneficiary needs in order to obtain the learning.
This feature, of allowing participants as much time as they need for learning, is a relevant characteristic
of interest based learning, and represents the advantage offered for the person involved – no time
limit, no schoolwork stress, just an increased motivation to learn through passions.
Infrastructure
This type of learning can take place anywhere – this being one of the advantages of it. Once the
participant’s attention is captured, the space can be used to its full potential allowing them to explore
and create. However, it is important to make sure that physical and emotional safety is ensured, so
that the beneficiaries can take as much as possible from the context.
Resources
In this kind of process, all types of resources are involved: human, informational, material and
financial.
The involvement of an educator is essential, who can always be around, to support the process and to
ensure a space where the beneficiary can experience the interest based learning in a genuine manner.
This requires the adult to be informed regarding how learning happens based on personal interests,
and also to have cognitive capacities to make sure the informational input itself is well discovered by
the child.
Taking into consideration what the child prefers, there might be also a need for materials, especially
ones which allow the beneficiary to learn hands on.
Depending on the type of method used, financial resources might be needed for acquisitions, entrance
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fees, service fees etc.
Materials
Participants are to experience different activities, based on what they prefer, so it is necessary to
provide a wide range of materials in order to make sure the needs can be covered. For instance,
books, gadgets, stationery, nature, crafts, musical instruments etc., can be used, depending fully on the
participant’s interest.

Risks – Specific things to consider – Potential traps
The reason interest based learning is so openly embraced worldwide, has been already exposed –
raising motivation for learning, developing a sense of lifelong love of learning, building skills for life and
career skills as well.
However, there are some challenges which educators and participants can face:


they might face difficulties in modelling effective questioning techniques in order that participants
go deeper into the topics and get more knowledge and skills;



facilitators need to fully understand the concept of interest based learning and to embrace the
concept as it is, staying flexible but at the same time without changing the philosophy behind it;



participants need to be taught the skills to ask effective questions and evaluate personally the
information obtained – depending on the case;



participants need to be taught to take responsibility for their own learning process;



at the moment, the recognition of the competencies gained through this type of system is quite
difficult to make since there are no standard tests provided. Thus, for a participant who would like
to register for a classical system in the future, it might be a bit challenging to get the validation;



Instead of classical assessments, the participant has a personal portfolio mostly managed by the
facilitator who observes the progress (depending on age etc.). In order for the portfolio to be
relevant, the facilitators have to put effort in updating it with information that proves the reality
and, moreover, recognizes it.
There is no learning facilitation process/style without any risk. Interest based learning has some
limitations, but is still one of the preferred educational systems, as parents, educators and children and
different participants have expressed. In order for the process to happen in the right way, a strong
commitment is needed from all parties.

Assessment of methods applied – How to measure – Success factors
Implementing a formal assessment method is not encouraged in this type of education based on
interest. It is considered that participants involved would feel pressure if there were evaluations or
tests, which would contradict its aims. The should retain more information thanks to the interest-based
approach. Thus, there are no traditional materials or techniques used, but it is the facilitator who is
guiding the evaluation of the process. (Wynne Harlen, 2013)
The facilitator has in mind two perspectives in order to assess the success factors:


the progress of the participant today compared only to himself, the participant of yesterday; and
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the competence of the facilitator to create effective learning contexts based on the interests of
the participant they work with.

The progress of the participant is monitored through a personal portfolio. Learners’ portfolios can be
seen as evidence of learning which students decide to discover at their own level and pace. They
represent a good tool for the participant to acknowledge and to become aware of their competences
gained throughout the time. At the same time teachers can observe the interests of beneficiaries, how
their interests have developed, but also to find solutions for potential things to be improved by the
facilitator – they have the responsibility to guide the interest based learning process effectively.
In some cases, the portfolio is co-managed by facilitator and participant, in order to help the
participant to reflect, understand easier their capabilities and get to know themselves better.
As well the progress of the participant (and facilitator) is observed through group or individual
discussions and dialogues, which any parties can initiate. Those are the moments when the
participant’s needs are expressed directly and the facilitator has the role of showing empathy,
understanding them and integrating them into the future proposed activities.
The facilitator is also monitoring the work done by themself through specific tools combined with the
feedback gathered from the participants during the dialogue times, from parents, from other
colleagues, or in any other informal manner.

Specific recommendations for young peer educators
The facilitator may be a youth worker, a teacher or a parent etc. and could use the following checklist
in order to remain faithful to the philosophy of interest based education:


identify objects, activities or people that hold the attention of the subject;



identify objects, activities or people that seem to be the favourite things of the participant, or
make the participant laugh or smile;



identify the behaviours the child enjoys most – what they choose to do more often/ what work
they find hard;



identify everyday activities which could be opportunities for interest based educational methods
for the participant;



offer a range of opportunities for the participant to choose to get involved in;



pay attention to the interaction between the participant and other people or objects;



support the engagement of the participant with positivism and confidence;



encourage the participant to use new ways of solving challenges.

The above practical suggestions are always to be followed with a loving and careing attitude of the
facilitator, which is also transmitted to the participant, who is supported in identifying their own
lifelong love of learning. Taking this into consideration, the facilitator contributes to motivating
students and children to explore in order to help them retain more of what they learn. (OECD, 2018)
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6.8. Learning Networking and interdisciplinary work
New forms of cooperation with other organizations
Abstract – Main features of approach – Keywords
Networking and interdisciplinary work: new forms of cooperation with other organisations
The need for networking, cooperation and cross-disciplinary approaches to delivering work has always
been a very important factor in successfully carrying out joint activities in a wide range of sectors. In
the academic sector, it has been established that departmental structures are preventing research and
education from evolving. ‘Structures and labels are important for bringing order to confusion, providing
a sense of direction and purpose. But they can lose their value as the world changes around them. In a
world where interdisciplinary research is of growing importance, dividing universities by academic
departments creates barriers, not benefits,’ quotes an article in The Guardian.1
The same rings true in the context of civil society sector, and, thinking further afield, similar principles
of reaching out, networking, negotiating, coming to agreements and delivering work jointly, are a
reality in politics, business, research sectors and effectively anywhere where humans interact to
achieve a common goal). But the need for networking and interdisciplinary work, as well as being open
to listening and cooperating and monitoring other sectors, even if for vigilance and addressing
inequalities resulting from the influence of external factors, is a key element of success not only for civil
society organisations and networks in which they are organised, but also for projects and initiatives
being run at a very local level! Even very grassroots-based initiatives may require funding support and
as obtaining financial support is ever more competitive, it is important to be able to organise initiatives
in the context of a network: the more there are of you, the stronger you are! Looking at the example of
our project, we are made up of many organisations which do and should do retain their identity, of
which they should be proud. They have track record in different intervention areas and achieve
successes where they are best placed to deliver a positive change. However, together, we also have the
“Wake Up Europe” identity, which collectively makes us stronger. And networking and interdisciplinary
work is an important element of what makes our project successful, and will definitely make your own
projects and initiatives successful too.

Additional side note: Setting up your project using networking skills
Before we delve into more detailed sections of this chapter, let us start with a bit of introduction into
the concepts of networking and interdisciplinary work.
Sometimes it can be daunting to think about setting up a volunteering project. However, by using
networking skills and calling on colleagues and friends from other organisations can really help with the
development and implementation of a project.
Read the first part of this chapter which describes networks and interdisciplinary working at a meta
level and then…
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…ask yourself a series of questions and the answers will help you set up your project successfully!
When you have your idea, think about the colleagues, friends, interest groups, more formal groups
which could help you.
Do you have easy access to these groups? Could you call a group of people together to run a workshop
where you could set out your ideas? Could you use your social media contacts to invite people to the
workshop?
Where could you run the workshop? It may be possible to have a room in a school, college or
community centre to which you could invite interested people. Are you connected to an institution
which could help you?
If you are connected to a community centre, youth group, school, college or other community-based
organisation, the chances are that it is connected to a range of other similar organisations and will have
ways of making contact with them. This kind of networking, which of course has to be done through
social media or websites (where people have already consented to the sharing of their emails and
information), could put you in touch with many more people who might want to be part of your project
and volunteer with you.
Presuming that you want to lead, develop and implement your own project, you are now going to have
to think about:


funding (if necessary)



materials



beneficiaries



demonstrating the success and impact of your project

In terms of funding and materials, again, use your networks to go to people who might be able to give
you small grants and/or materials to use in your project.
Who are going to be the end beneficiaries of your project? Who will your volunteers work with? In the
case of Wake UP! – the beneficiaries will be other young people. So you need to use your networks social media to get to the young people who might be interested. If you are connected to a school or
college, you have a ready-made audience. But perhaps you want to reach a younger age group and to
sensitise them to active citizenship and European and democratic values. In this case, you would have
to be able to target a primary school, for example. Use your networks! Do you have any friends,
relatives or acquaintances who are primary school teachers? Could you approach them informally to
find out if their school might be interested in a series of workshops on this topic aimed at that younger
age group?
We also recommend that you read this article and learn what networking can do for you:
https://hbr.org/2016/05/learn-to-love-networking.
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An interdisciplinary approach to work and project building is also important. According to the Centre
for Integrative Approaches in the Channel Islands, the key characteristics of an interdisciplinary thinker
are as follows:


Asks questions



Determines goals and meets them



Open-minded, independent thinker



Adaptable, not afraid to try new things



Creative and innovative



Adapts textbook knowledge to the real world



Continues to grow and learn



Skills:
o Problem-solving
o Research
o Writing
o Oral communication
o Listening



Team-spirited, understands group dynamics, works well in group settings, willing to help others



Sees the big picture (not just an area of specialization)

 Diversity-aware, treats others with dignity and respect
Does this apply to you? Do you take this approach when building a project?
Reflect on the hints, tips, questions and suggestions above. If you are ready and interested to move up
to a more high-level approach to networking and interdisciplinary work, we strongly recommend that
you go through the next pages of this chapter, where you will find out more about methodologies,
organisational recommendations, potential risks and success factors, all linked to the concepts of
networking and interdisciplinary work.
Enjoy and good luck!
PS. At the very end of this chapter, you will find a section on a very interesting, useful and successful
approach to running and managing projects and initiatives. It is called the “Theory of Change” and is a
really good way of working in a group to set out the goals, activities and impact of your project. If you
want to find out more about what “Theory of Change” is about, even if you will not necessarily be using
it in your projects, we encourage you to read that section too!

Methods suitable for the approach – Methodological description – Sample tools
What exactly is networking and interdisciplinary work? One could think of networking in the context of
being part of a formal group, political party or a civil society platform. A good example of such a civil
society platform could be Volonteurope (www.volonteurope.eu), which brings together like-minded
NGOs from across Europe, and their volunteers, to promote volunteering, active citizenship and social
justice, through activism and political advocacy.
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But equally, networking does not have to be done in the context of a formal platform or organisation!
Have you gone to any conferences or gatherings of many different people before, or are you planning
to do so? Perhaps you know there will be other people attending them, people who are crucial to
getting engaged with your project or initiative. Why not use the opportunity of being in the same place
at the same time to meet with them, thus using mutually invested resources (time, money for travel,
and so on) to the best? Meet them at the registration desk or at the entrance to the lunch area – you
can easily share how you look like via social media prior to the event, it will be easier to recognise one
another in the big gathering – otherwise, you might need to just resort to describing what you will
wear! Then proceed with your 1:1 meeting. Bear in mind, you are also there for the conference, so
make sure you and your meeting partner are both well prepared and briefed on what you want to
discuss, because time may be short. And if you do run out of time, make sure to arrange a follow up,
ad-hoc meeting, to cover all of the topics, questions, issues that you both wanted to discuss.
And what do we mean by interdisciplinary work? Already in the previous section we outlined some
characteristics of an interdisciplinary thinker, which are character traits of an individual person. In the
case of a wider context, interdisciplinary work is work which analyses and puts together links between
different disciplines. So, for example, in your project, if you are bringing other partners onboard, you
are creating a network! So, in this network, you are creating a bridge between the different
backgrounds, expertise and specialism that every person brings to the table. This hopefully will mean
that your project operates as a coordinated and coherent whole, made up of a wide range of partners,
who together make your project or initiative stronger and more effective.

Organisational recommendations (Duration, Infrastructure, Ressources, Materials needed)
In terms of duration, infrastructure, resources and materials needed, these will all differ on the type of
network you are establishing and your interdisciplinary collaboration. The duration of an initiative may
very short in case you are trying to address an emergency – for example, if following a flooding you
organise a group of volunteers to help with the clean up operation, it is unlikely that your involvement
will last for a long time, however, the community will definitely appreciate your and your group’s
expression of help and active citizenship. Other initiatives – for example, if you identify that in your
local council there is a decision on making a community change, such as, let’s say, withdrawing a bus
service which is a vital link for people in your town to other geographical areas – the process of
petitioning the decision and engaging in advocacy will take much longer. Thus, the duration and
complexity of your project will also be significantly different.
The same goes for infrastructure. Continuing on the example of helping out after a flood, you may not
need a physical infrastructure at all, you will likely use your mobile phones and social media, as well as
you social contacts, to mobilise fellow volunteers to help in the effort of the clean-up. If you are
engaged in the other example of a project, where you bring together a network of activists to petition a
decision of the local council which you think is wrong and will have a negative impact on the
community, whilst you will of course use online collaboration, social media, you may need a meeting
space to get together and discuss the progress and next steps in your initiative. This will be an example
of your infrastructure.
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Regarding resources and materials, these will be as varied as your project and the nature of your
network, but please make sure that you consider them in your planning, even if your initiative is very
local and short in terms of the duration. If you are helping with post-flood clean-up, your and your
fellow volunteers in your informal network of active citizens might not have the tools readily available,
but for sure professional rescue services which will be there will be quite happy to lend you materials
and resources that will, together with their leadership, produce a positive and lasting impact, and help,
to your community.

Risks – Specific things to consider – Potential traps
As always, things do not always necessarily work to the desired plan and you need to be aware of some
of the risk and traps that you might encounter when you embark on your project or initiative. We are
presenting them here not to scare you, but to make you more aware of them. If you think of them
ahead of launching your project and prepare some back-up planning – what we would call “contingency
planning” – then, in case you run into those problems, you are already prepared on how you can turn
them around and get your project back on track.
Some potential risks you might encounter underway:


You might find that if in your project there is an unequal distribution of tasks, then you will have
the burden of additional time needing to be spent, especially if you are the leader of the project; in
networks, you may have partners who are more “takers” than “givers”



There is an unclear measurement of the results of your project and hence more difficulty in
demonstrating the successes of your initiative



If you are working in a network of organisations, there might be changes in staffing, so the person
you might have been working before has left and you are needing to bring a new person up to
date; this can take time and more resources!



You make encounter lengthy discussions which lead to little results, therefore, having a good
chairperson in place for meetings is crucial



Everyone’s diaries and calendars can get busy quickly, so you may find problems finding dates for
meetings which work fine for all the partners



You may not have the right partners you need for making the network work efficiently and
effectively, so have in mind alternative partners that you might need to call upon and bring to your
network, especially if a current partner drops out



There may be differences of opinions, work styles and expectations of networking partners – these
need to be managed well and without frustrations



If your network really is not working well, this can cause damage to, or dilute your, brand and/or
reputation



You may encounter complexity in decision-making and therefore it is important when you start
your project, your initiative or network, it is made very clear from the start what the process is for
decision-making



If you, for example, over-rely on external funding sources or funders who dictate their rules on
how your project or network should be run, you may lose the autonomy over your initiative



If a lot of external distractions start affecting your project, you may be focusing on those and thus
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diverting energy and resources away from the core aims of your initiative – a “mission drift”


Similarly, as with brand and reputational dilution and damage, there may occur damage to
organisation and waste of resources, if the network is unsuccessful



Stakeholder confusion

And do not forget to consider some key obstacles to a successful network and interdisciplinary
collaboration:


Personalities



Competition between partners



Lack of information and experience



Lack of resources, especially at decision-making stage



Resistance to change



Cultural mismatch between organisations



Lack of consistency and clarity on roles and responsibilities

Assessment of methods applied – How to measure – Success factors
In this section of the chapter, we would like to draw your attention to the basic principles of
networking which will hopefully lead to many successes for your project. It is important to consider
them – as it is with the risks, which we discussed in the previous section – because they will have an
important and positive impact on your network and initiative.
So, we would suggest you think of the following:


A network can only be established and maintained, if it has the full support from all of its members
and participants



You should take the following points about networks into account:
o establish a concrete cause or aim, whether it is a joint project or the necessity to bundle
resources (for example, to improve the financial situation)
o develop an interesting platform, an idea, or create a framework or an occasion for a platform
that will establish your network around a common project and initiative
o have common basic intentions: common formulation of goals while simultaneously protection
the autonomy of the individuals or organisations in your network



Close and lose relations have to be managed in an adequate way



You need an exchange: all partners in the network should profit from the participation in the
network



People are just as important as organisations and institutions



Establish trust between the partners



Create a sense of unity and a sense of belonging



Respect the different competences/ knowledge of the partners



Acknowledge and utilise the skills and experience of members or partners involved
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Continuity and reliability is important



Clarification of mutual expectations is also important, as we already discussed before

A consideration of all of the above points and addressing them will make you more and better prepared
for ensuring that your network and the project it is undertaking is successful.
And, last but not least, remember about the following conditions for successful networking:


The exchange of competence is mutual



You need to have a balance of giving and taking



If you are the leader of your network, be balanced, fair, have patience, but at the same time, be
prepared to demand something in a suitable manner



Make sure you have enough time resources, not just physical resources



Be open to new things and innovative ways of working



At the beginning, have concrete actions, which are also easy to realise (easy wins as well as long
term goals)



Don’t idealise networks, be critical about them: they are very useful, but they are not always the
perfect solution

Specific recommendations for young peer educators
Throughout this chapter we have tried to give you a wide range of tips, things to look out for in terms
of risks and traps, explanations of what constitutes successful networking and interdisciplinary
collaboration. We hope that you will find them useful as we have aimed to write the different sections
in a way which you can adapt to your own situation, your own network, your own project or initiative.
If we can give you one specific recommendation then for sure it will be that no network is always the
same, but what makes it stronger is the fact that you are doing something, for the benefit of others and
challenge what might be wrong in your community, together, in a group, whether they are individual or
organisations. Be open-minded, think creatively, engage in discussions, listen and learn from one
another, be fair but also critical, do not be afraid of conflict because it also needs to be managed in
networks, and most importantly, enjoy the experience.
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6.9. Theory of Change
Understanding and planning what you want to achieve with your project
Theory of Change
If you are reading this section, it means you are interested in finding out more about the Theory of
Change methodology. Great! As we said in the beginning of the last chapter, even if you will not use it
for the purposes of your own project, then it is fantastic that you want to find out more about this very
useful tool.
The Theory of Change concept is a method which is used globally to identify a problem and how a
desired change to that problem is expected to happen in a particular context. It is focused in particular
on mapping out what has been described as the “missing middle” between what change a project does,
its activities, interventions, and how these lead to desired goals being achieved. It does this by first
identifying the desired long-term goals and then works back from these to identify all the conditions,
i.e. outcomes, which must be put in place (and how these are related to one another) for the goals to
occur. All these elements are mapped out in an Outcomes Framework.
The Outcomes Framework provides the basis for identifying what type of intervention will lead to the
outcomes identified as preconditions for achieving the goals for the project. Through this approach the
precise link between activities and the achievement of the goals are better understood. This creates
better planning, because the activities are linked to detailed understanding of how change actually
happens. It also helps with better evaluation of a project, as it is possible to measure progress towards
the achievement of goals, which goes beyond the identification of the project outputs. It can show
outstanding impact of the project to important stakeholders such as the funders!
What is engaged in using the Theory of Change methodology are all elements of what leads to
successes in networks, whether they are formal (like the Volonteurope platform, mentioned in the
beginning of this chapter) or more informal, ad-hoc projects. They all revolve around “not going it
alone”, but going beyond working in silos and cooperating with like-minded stakeholders. They include,
but are not limited to:


Planning



Agreeing



Connecting



Engaging



Challenging



Supporting



Leading



Making a difference
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What is needed to put a successful Theory of Change model into place?
To begin with, it is recommended to successfully answer six key questions3:
1. Who are we seeking to influence and benefit: our target population?
2. What benefits are we seeking to achieve: the results?
3. When will we achieve them: the time period?
4. How will we and others make this happen: activities, strategies, resources, etc.?
5. Where and under what circumstances will we do our work: the context?
6. Why do we believe our theory will work out: the assumptions?
On the next page, we are sharing with you an existing Theory of Change model from one of the projects
managed by Volunteering Matters in the UK, which is called “Grandmentors”. It will help you visualise
how the final model looks like.

Are there any risks or traps when using Theory of Change approach?
Yes! As with any methodology, there are pros and cons. In projects or initiatives whose success relies
on networking and cross-disciplinary cooperation, Theory of Change can work successfully. However,
we should be aware that applying this methodology is not good for simply describing everything.
A potential trap is to assume that all our inputs will lead to outputs, and that outputs will lead to
outcomes. While this can sometimes happen, assuming such linear explanations would be a trap. One
further trap is that we should not assume that setting a theory of change into a project will create an
error-proof roadmap to achieving successful goals. We need to avoid squeezing out the important
space for learning. To do that, we can adopt several principles which are necessary to encourage
creativity and learning when using a Theory of Change approach 5:
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Focus on changing processes: do not ignore the fact that new information, trends and evidence, as
well as experience, will arise in the course of a project



Prioritise learning: learn from those changing and developing information and trends



Be locally led: through our open, creative and supportive partnership, the change you are making
in a project is taking place in a genuinely participatory and inclusive manner



Think of the approach as being a compass, not a map, as this avoids the linearity trap described
above. A map by definition gets you from A to B (sometimes you have to take a detour to get
there, but it is also part of a map), while a compass helps us to navigate us through dynamicallychanging social and political circumstances, where new risks emerge as we move along towards
achieving our goals



Embed a learning culture in the project: this will encourage the partners to speak about their
learning experiences, both positive, as well as negative

And how about the success of using Theory of Change model?
In general terms, the success factors will result from a range of benefits achieved from using Theory of
Change:


You will have a clear and testable hypothesis about the change that your project will bring about,
which not only allows you to be accountable for results, but also makes your results much more
credible, because of the fact that they were somewhat predicted to take place



You will have a visual representation of the change you want to achieve



You will have a blueprint (not a roadmap, but a compass!) for evaluation with measurable
indicators of success identified



You will have an agreement amongst your partners about what you all understand success to be
and what takes your partnership to get there



You will also have a powerful communication tool to take a snapshot of the fact that your project,
your intervention, is complex, creative, has challenges, yet that its success is achievable

And finally…
We recommend that you are aware that a Theory of Change does not need to take days, weeks and
months to be put together, it can be defined in hours, but it is absolutely crucial that it has the input,
buy-in, clarity and enthusiasm of everyone in the process. You need to also understand that a
successful Theory of Change is not a static document – a roadmap – but something that needs to be
actively returned to and worked on throughout the duration of your initiative, project, intervention,
activity, if it is to bring about the desired change and make a difference.
Furthermore, there is a wealth of resources available freely in public domain on when to use Theory of
Change methodology. One great resources is the following: https://www.theoryofchange.org/what-istheory-of-change/how-does-theory-of-change-work/when-to-use/.
Thanks for getting this far!
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7.

Closing remarks

At the end, let us have a short look at what we have experienced in the previous sections.
No longer should young European citizens feel that their voice is not heard and therefore turn away
from Europe´s future progress but they should realize that they can be an important part of it. Wake UP!
wants to raise young people´s awareness of European politics and values, of the impact on them and
how they can take influence. The project provides a unique concept, supporting peer educators and
facilitators with effective and very practical ways to address and reach young people, even those who
are not involved in volunteering, community work or social/ political activities yet.
In our Wake UP! guidelines, we have included innovative approaches, methods and tools for young
people empowering and inspiring each other and, consequently, becoming change makers as active and
responsible young European citizens. Young people working with young people, based on their real life
situations, interests and experiences - we think this will do better than currently existing programs with
more theoretical, merely “pedagogic” approaches and traditional teaching methods. As a result of the
workshops, trainings and activities, there shall be increased interest and more awareness among
youngsters concerning European politics and developments, and hopefully some of them will become
peer educators, too.
Most important: to us, it has been essential to provide guidelines that do not “come from above”, i.e.
from clever pedagogues telling young people what is right or wrong and “teaching” them how to do
things properly. In contrast, instead of replicating old school approaches, we have actively included
youngsters, i.e. young learners and volunteers in the development process of these guidelines. We have
encouraged them to act as critical friends by validating whether the contents (and language style) of
these guidelines make sense to them, are sufficiently attractive and are written in a way that is
understandable and appealing to them.
All of our Wake UP! methods are focused on Empowerment, active contribution and participation of
young people taking part in training programs, as well as on their self-responsibility. In order to make
the training activities as interesting, practical and varied as possible, youngsters can recognize
themselves and their real life situations in the training topics and put the things they learned into
practice easily. Learning by doing is the best way!
Of course not every method provided is the right one for every project; you can choose from a variety of
methods for the project you are planning. Furthermore, there are important basic and background
information and a lot more about useful tools to find out from which you will benefit in your training
activities. So this guideline provides what you need in order to work successfully with young people in
this context. Don't be afraid to make mistakes and learn from them - it's okay if everything isn't perfect
the first time!
There are also “23 Golden Rules” of Wake UP! which should be applied in all workshops, trainings and
activities of our project. They reflect the importance to listen to the the voice, the opinions and the
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ideas of youngsters, take them seriously and let them have an impact when participating in training
activities. By the way, the last of this rule says “Have fun!”.
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